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Foreword 

 

The purpose of The Handbook for Observation and Directed Teaching is to provide information 

for candidates who are preparing to apply for admission to the Observation and Directed 

Teaching Internship. This document serves as the guide for getting accurate information about all 

aspects of the Internship. When used in conjunction with information in the current issue of the 

College catalog, candidates will gain precise information about application procedures, forms, 

interviews, state requirements, College requirements, schedules, and program expectations. 

 

This handbook also serves as a resource for all Teacher Education program coordinators, teacher 

education faculty (full-time and adjunct), cooperating teachers, as well as any other appropriate 

institutional and public school personnel.   
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Type IV Practicum: The Directed Student Teaching Internship 

 

The Type IV Practicum: Observation and Directed Teaching Internship is the capstone of the 

teacher preparation program. It occurs after candidates have completed all their course 

requirements with a grade point average of 2.75 or better, have received a clear criminal report 

from the South Carolina Law Enforcement Division (SLED), have passed required Praxis II 

Examinations, to include Principles of Learning and Teaching, effective July 1, 2006, and have 

received at least an “acceptable” from the Teacher Education Review Committee on their pre-

directed teaching interview. 

 

The Observation and Directed Teaching Internship bridges the gap between educational theory 

and classroom practice. During the directed teaching internship, the candidate completes a 

minimum of 60 days observing and teaching in a classroom with a cooperating teacher. The 

candidate plans and supervises typical classroom activities under the close guidance of the 

cooperating teacher and a college supervisor. Table 3 reflects the courses that constitute the 

directed teaching internship. 

 
Table 3: Type IV Practicum: Observation and Directed Teaching  

Course Prefix/Title Types of Assessments Candidate Outcome 

EDU 402: Observation and 

Directed Teaching  (Early 

Childhood) 

 

EDU 403: Observation and 

Directed Teaching (Elementary 

Education) 

 

EDU 412: Observation and 

Directed Teaching in Secondary 

Schools 

 Cooperating Teacher 

Evaluations 

 College Supervisor Evaluations 

 Program Coordinators 

Evaluations 

 Case Study 

 Long-Range Plans 

 Capstone Presentation 

 Research Paper 

 ADEPT Evaluations 

 Competent 

 Critical Thinker 

 Reflective 

Practitioner 

 Caring 

 
The Purpose of the Observation and Directed Teaching Internship 

 

The directed teaching experience is designed to accomplish the following:  

 

1.  to give the student teacher, under the guidance of a competent practicing professional, 

first-hand experiences with P-12 students;  

 

2.  to allow the student teacher to apply theoretical content and professional knowledge 

acquired during coursework at the college;  

 

3. to provide an opportunity for the  student teacher to learn from a cooperating teacher who 

models and exemplifies good pedagogy;   

 

4. to allow the student teacher to practice and develop teaching skills including planning, 

implementing, and evaluating instruction; and  

 

5. to allow the student teacher the opportunity to demonstrate the unit’s dispositions and to 

influence student achievement. 
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6. to demonstrate various and complex responsibilities that are required of teachers in a 

democratic society,  

 

7. to demonstrate confidence and self-assurance when making decisions based on 

professional judgment,  

 

8.      to demonstrate personal qualifications that promote effective learning,  

 

9.    to demonstrate proficiency in selecting, organizing, and directing learning situations to 

each learner,  

 

10. to demonstrate mastery in applying knowledge of human developmental characteristics 

by adjusting to the mental, social, emotional, and physical growth of pupils.  

 

11. to demonstrate the ability to collect, interpret, and use data for the  evaluation of self, 

pupils, and group growth.  

Selection of Public Schools for Clinical Field Experiences 

The Education Division believes that appropriate placement of college students for internship 

experiences plays an important part in the success experiences by the candidate. Thus, care is 

taken to select schools for candidate placement, which meet the following criteria:  

1. Have adequate physical plants and facilities to offer at least the minimum program 

prescribed for South Carolina school districts.  

2. The school district administration, the school principal, and teachers actively desire to 

work with college students as interns.  

3.       Assignments of candidates to specific teachers who are fully certified in their areas and 

who have had at least three years of teaching experience, with two years in the subject 

area for which supervision is assigned. Teachers who supervise student teachers must 

have received training in the current state approved assessment system.  

4. Assignment shall always be made giving primary consideration to needs and best 

interests of the school children who will be affected by the assignment.  

 

5. All student teaching experiences are coordinated by the Director of Teacher Education in 

consultation with other supervising faculty. All prospective student teachers should 

complete an "Application for Student Teaching." Supervising faculty will provide 

students with written confirmation of the student teaching placement after consultation 

with the participating schools and school districts.  
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Personnel Involved in the Observation and Directed Teaching Internship 

 

In order for the Observation and Directed Teaching Internship to operate smoothly and to be 

most beneficial for the student teacher, a partnership is established among the college faculty, 

public school personnel, and the student teacher. Persons who fill the roles of the positions 

defined below make up the directed teaching partnership team. 

 

1.  Cooperating Administrator - One who functions as an administrator in a public school 

and assumes the responsibility for coordinating the presence of student teachers on that 

particular school campus;  

 

2.  Cooperating Teacher - One who teaches in a public school and undertakes the 

additional responsibility of supervising one student teacher during a semester;  

 

3.  Student Teacher - A teacher education candidate meeting the requirements established 

by the Teacher Education Unit for participation in directed teaching;  

 

4.  College Supervisor - A faculty member from the Morris College Teacher Education 

Program responsible for working with the cooperating teacher in supervising a student 

teacher;  

 

5.  Evaluators - Faculty members and/or public school personnel who are ADEPT trained 

and serve on the student teacher’s evaluation team. The evaluation team consists of three 

evaluators: the Cooperating Teacher, the College Supervisor/designee, and a faculty 

member from the Teacher Education Unit. 

 

6.  Director of Teacher Education - The individual who oversees the overall operations of 

the Teacher Education Unit, coordinates field placements, and recommends successful 

program completers for licensure by the South Carolina State Department of Education.  

 

Qualifications for Cooperating Teachers 

 

Teachers who serve as cooperating teachers of student teachers:  

 

1.  hold a valid  South Carolina Professional Certificate in their area of supervision;  

 

2. have successfully taught for at least three years of teaching experience and at least two years 

of experience at the grade level and/or subject area for which supervision is assigned;  

 

3.        have completed or be willing to become ADEPT trained;  

 

4.  have a genuine desire to work with a student teacher; and 

  

5. have been recommended, based on the aforementioned criteria, by the human resources 

officer (or designee) for service as a cooperating teacher.  
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Qualifications for College Supervisors 

 

Faculty members at Morris College responsible for the supervision of student teachers must: 

 

1.  have a master’s or doctorate degree; 

 

2. have a minimum of three years of teaching and/or supervisory experience  in the P-12 

school setting; 

 

3.        have training in the ADEPT evaluation; and 

 

4.        have preparation  and experience in professional education and/or in the specific subject 

area of the student teacher at the P-12 level. In some instances, supervision 

responsibilities may be shared by two faculty members.  

 

Responsibilities of Directed Teaching Personnel 

 

The School Administrator 

The principal or the principal’s designee assumes the role of cooperating administrator for 

student teachers placed in a particular school. The cooperating administrator is responsible for 

coordinating the placement of the student teacher and monitoring their progress. The cooperating 

administrator also works with the college supervisor. Specific responsibilities of the cooperating 

administrator include:  

 

1.  holding an orientation meeting with student teachers during which they are informed of 

school policies and procedures;  

 

2.  providing student teachers with a tour of the school building;  

 

3.  introducing student teachers to the entire faculty during an appropriate faculty meeting;  

 

4.  conducting conferences with student teachers concerning their progress on several 

occasions during the placement;  

 

5.  arranging for student teachers’ observation in classrooms other than those to which they 

are assigned; and  

 

6.  attending the initial meeting at the school site with the Cooperating Teacher and the 

College Supervisor.   

 

 

The Cooperating Teacher  

An effective cooperating teacher is a positive role model for a student teacher. At the same time, 

s/he encourages the student teacher to develop an individual style of teaching. Communication 

with the student teacher is vital. Feedback concerning planning, lesson implementation, 

assessment, and classroom management are provided to the student teacher on a daily basis. As 

skills develop, the student teacher assumes increasing responsibility for all components of the 
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instructional process. A few of the more important specific responsibilities of the cooperating 

teacher are:  

 

1.  attending the cooperating teacher orientation session provided by the College at the 

beginning of the semester;  

 

2.  preparing students in the public school classroom for the arrival of the student teacher;  

 

3.  introducing the student teacher to children in the classroom and to other faculty and staff 

in the building;  

 

4.  acquainting the student teacher with the availability and location of student records, 

instructional materials, and audiovisual equipment;  

 

5.  providing the student teacher with a desk or table for personal use;  

 

6.  involving the student teacher in observation, routines, procedures, preparation of 

materials, and interaction with students; 

 

7.  setting aside special time to discuss the rationale of what the student teacher is seeing 

during Phase I; 

 

8.  providing feedback on lesson plans, teaching, activities, and assessments; 

 

9.  developing with the student a long-range plan for the student teacher’s gradual 

assumption of classroom teaching responsibilities;  

 

10.  approving, prior to implementation, unit plans and daily lesson plans prepared by the 

student teacher; all lesson and unit plans must have assessments and guided activities 

attached when submitted the Friday preceding the week the lessons are to be taught; 

 

11.  providing regular and continuous feedback to the student teacher concerning all aspects 

of the instructional process; provide daily verbal feedback and one weekly written 

assessment after the candidate begins teaching; use the form provided by the College to 

record written feedback; 

 

12.  making specific suggestions to the student teacher concerning classroom management 

techniques; requiring the student teacher to record all verbal feedback in his/her 

Reflection Log; 

 

13.  involving the student teacher in all responsibilities related to teaching: bus duty, 

lunchroom and playground duty, faculty meetings, parent conferences, PTA meetings, in-

service activities, and extracurricular activities (except those for which extra 

compensation is received);  

 

14.  preparing and participating in the student teacher’s two formal ADEPT evaluations -- a 

formative evaluation completed at the midpoint of the experience and a summative 

evaluation completed at the end of the experience.  
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15.  communicating with the college supervisor on a regular basis concerning the progress of 

the student teacher;  

 

16.  adhering to guidelines and regulations indicated in The Morris College Handbook for 

Observation and Directed Teaching; and  

 

17.  completing an evaluation of the Morris College teacher education program and the 

college supervisor.  

 

The Student Teacher 

These guidelines are minimal and dynamic. 

For the student teacher, the Observation and Directed Student Teaching Internship provides an 

opportunity to synthesize and apply knowledge and skills accumulated during the teacher 

education program. The student teacher is not expected to have mastered all aspects of classroom 

teaching, but s/he is expected to apply knowledge gained from coursework and to provide 

effective instruction for children. The student teacher is expected to be positive and cooperative 

and to understand that the welfare of public school students is their primary responsibility. The 

basic responsibilities of the student teacher are:  

 

1. to ask for assistance as needed. 

 

2. to provide meaningful, well-planned, standards-based learning experiences on a 

daily basis for students in the assigned classroom;  

 

3. to actively seek suggestions and advice from the cooperating teacher and to be 

receptive to constructive criticism; maintain records of feedback in the Reflection 

Log; 

 

4. to work cooperatively on a daily basis with public school teachers, students, and 

administrators, and with the college supervisor;  

 

5. to develop with the cooperating teacher long-range plans for the gradual assumption 

of teaching responsibilities in the classroom; submit the first draft of the long-range 

plan at the end of the fifth week of the Observation and Directed Teaching Internship; 

 

6. to prepare and submit daily lesson plans for the Cooperating Teacher’s approval on 

Wednesdays preceding the week the lessons are to be taught; all guided activities and 

assessments must be attached to the lesson plans; 

 

7. to plan and implement at least one unit work sample;  get the Cooperating Teacher’s  

approval for the topic of the unit;  

 

8. to keep a Reflection Log;  

 

9. to normally assume total teaching responsibilities for a minimum of three quarters of 

the directed teaching experience;  

 

10. to prepare, videotape and write analyses of two lessons, one during the beginning of 

the experience and another toward the end; 
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11. to adhere to the daily schedule of the cooperating teacher including such activities as 

bus duty, lunchroom and playground duty, faculty meetings, parent conferences, PTA 

meetings, in-service activities, and extracurricular activities (this does not include 

activities for which the cooperating teacher receives extra compensation such as 

coaching);  

 

12. to adhere to the calendar of the assigned school district as opposed to the calendar of 

the College; student teachers who live on campus must make living arrangements for 

school holidays that do not correspond with those of the College; 

 

13. to  attend school daily and be punctual;  

 

14. to notify the cooperating teacher, the principal, and the college  supervisor in case of 

absence or in case of leaving school early due to an emergency;  

 

15. to make-up any days missed from school; 

 

16. to maintain the role of a student teacher - NEVER functioning as a substitute teacher 

in the absence of the cooperating teacher;  

 

17. to employ discipline which demonstrates respect for the child - NEVER engaging in 

or serving as a witness to corporal punishment;  

 

18. to behave, speak, and dress in a professional manner;  

 

19. to participate in no outside activities (employment or additional coursework) which 

interfere with student teaching;  

 

20. to attend the weekly on-campus classes Educational Seminar;  

 

21. to earn passing ratings on the formal ADEPT  evaluations; and 

 

22. to complete and present the Observation and Directed Teaching  Portfolio according 

to the requirements required by the Teacher Education Program. 

 

 

The College Supervisor 

The college supervisor provides the primary link between the public school and the Educator 

Preparation Provider. The college supervisor assumes direct responsibility for the student teacher 

and works closely with the cooperating teacher and school administrators to insure the progress 

and well being of the children impacted by the student teacher. The specific duties and 

responsibilities of the college supervisor are:  

 

1.  to serve as the primary liaison between the College and the public school;  
 

2.  to visit the student teacher a minimum of eight times during the Observation and Directed 

Teaching Internship, 
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3.  to make at least eight teaching observations with two follow-up conferences;  
 

4.   to provide both constructive criticism and positive reinforcement;  
 

5.   to communicate regularly with the cooperating teacher concerning  the progress of the 

student teacher;  
 

6.  to complete all required formal evaluations during the directed teaching experience; 
 

7.  to videotape the student teacher (if deemed appropriate and necessary);  
 

8.  to participate in two formal ADEPT evaluations, the first at the mid-point and the second 

toward the end of the experience;  
 

9.  to remove a student teacher from a placement following the specified procedures should 

the performance of the student teacher prove unsatisfactory or should the school request 

the removal of the student teacher;  
 

10.  to determine the final grade for the student teacher, using data collected by him/her and 

data from the Cooperating Teacher; and  
 

11.       to ensure that each student teacher has three ADEPT-trained evaluators. 

 

Assigning Candidates to Observation and Directed Teaching 

 

 Prior to actual student teaching, candidates work only with the college supervisory staff. 

Contact with the personnel of the school to which the student has been assigned is made 

only after official notification of the assignment is given and then only in consultation 

with a college supervisor.  

 The Director of Teacher Education facilitates applications for student teaching 

placements via the personnel directors in Sumter School District.  Contractual 

agreements, which grant the College permission to conduct field experiences within their 

respective schools, exist between the College and the Sumter School District and other 

approved school districts. 

 The Director of Teacher Education informs these persons of the college's needs in terms 

of number of students, grade or subject area preferred, and the dates when the internship 

begins and ends.  

 The district liaison contacts the principals for determining the staff and reports his 

findings back to the Director of Teacher Education.  

 In no case is a candidate to make contacts or arrangements for his student teaching 

assignment. This is the sole responsibility of the college. 

 After the placement has been made, the candidate deals directly and only with the 

cooperating teacher, the principal/principal’s designee, and the college supervisor. 
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 If a serious problem arises, the cooperating teacher or the principal/principal’s designee 

contacts the college supervisor directly and immediately.  

 

Organization of the Observation and Directed Teaching Internship 

 

The length of Morris College’s directed teaching experience is a minimum of 60 consecutive 

days.  It consists of one placement in a grade level and/or subject specific setting. All student 

teachers enroll in two courses: (1) Observation and Directed Teaching (9 credit hours) and (2) 

Educational Seminar (3 credit hours).  A Phase-In Schedule is followed for the Observation and 

Directed Teaching Internship. The Educational Seminar convenes at the beginning of the 

semester and continues one night per week throughout directed teaching. 

 

The Phase-In Schedule is followed during student teaching. It allows the student teacher to 

gradually assume instructional responsibilities and then gradually relinquish instructional 

responsibilities. However, the actual time when the student teacher assumes the full 

responsibility for teaching must be determined on an individual basis between the cooperating 

teacher and the student teacher, in consultation with the college supervisor.  The requirement is 

that the student teacher has complete control of the classroom for at least 9 consecutive weeks.  

 

Phase I: The First Two Weeks of the Semester 

The first seminar classes meet during the first two weeks of the semester prior to directed teaching 

placements.  The college supervisor explains the components of the Observation and Directed 

Teaching Internship and trains candidates in the ADEPT Evaluation Model. During this time, the 

student teachers must participate in an initial meeting with the Cooperating 

Administrator/designee, the Cooperating Teacher, and the College Supervisor.  

 

Phase II:  Week One of Placement-Orientation 

The first week in the placement is spent becoming oriented to the new classroom, observing both 

teacher and students, learning students’ names, assuming small housekeeping chores, and assisting 

individual students. During this first week, the cooperating teacher and the student teacher sit down 

together and plan for the student teacher’s assumption of teaching responsibilities.  

 

 

 

General Activities During Week One 
Student Teacher Cooperating Teacher 

1. Becomes familiar with rules, regulations and 

procedures of classroom; develops skill in 

communicating rules to students. 

1. Assumes responsibility for planning and 

conducting class but involves the student teacher 

in instructional planning; shares long-range 

plans. 

2. Becomes familiar with physical features of 

building(s). 

2. Involves the student teacher in observation, 

routine, procedures, preparation of materials, and 

interaction with students. 

3. Becomes acquainted with and learns names of 

students; becomes aware of friendships and sub-

groups; becomes acquainted with unique needs of 

students. 

3. Sets aside special time to discuss the rationale of 

what the student teacher is seeing. 

4. Observes instruction, following a lesson plan 

prepared by the teacher, if possible. 

 

5. Participates in classroom routine (roll taking, 

recording grades, handing out/collecting material, 
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supervision outside classroom) and learns daily 

schedule. 

6. Instructs in a limited sense, administers tests, 

tutors, and conducts short informal segments of 

the lesson working in small groups. 

 

7. Participates in related activities, i.e., faculty 

meetings, athletic contexts, student clubs. 

 

8. Tutors individual students as assigned by the 

cooperating teacher. 

 

9. Constructs teaching aids and contributes 

materials to a motivating, attractive learning 

environment. 

 

10. Begins research on topics to be taught later.  

 
Phase III:  Weeks Two & Three: Assume Partial Responsibility  

During the second week of the placement, early childhood and elementary education majors begin 

preparing and teaching two different subjects each week until they have acquired the cooperating 

teacher’s entire teaching load. Secondary majors follow a similar system in preparing and teaching 

students in different instructional blocks until they have acquired the cooperating teacher’s entire 

teaching load.    
 

General Activities During Weeks Two-Four 
Student Teacher Cooperating Teacher 

1. Increases efforts to identify special class 

characteristics and to relate instruction to 

individual students (meets with individual students 

having problems, develops materials, determines 

utilization of special student talents.) 

1. Plans cooperatively with the student teacher to        

execute instruction, starting with small tasks, such as 

doing a portion of a presentation, directing 

cooperative learning groups, jointly developing 

evaluation instruments, re-teaching concepts to small 

groups, providing enrichment activities. 

2. Works with small groups. Develops the first draft 

of the ADEPT Long-Range Plan. 

2.  Continuously assesses the student teacher’s level of 

competence in instruction and classroom 

management so the student teacher can gain 

confidence before assuming additional 

responsibilities. 

  

3. Teaches as specified by the cooperating teacher, 

following the college’s guide for writing lesson 

plans.  

3.  Models a variety of instructional techniques so that 

the student teacher develops a comfort level for a 

broad spectrum of teaching activities. 

4. Writes detailed lesson plans for each lesson and 

attaches all activities and assessments. 

4. Provides constructive feedback on the student 

teacher’s lesson plans and teaching. 

5. Submits and gets feedback from the cooperating 

teacher before teaching a lesson. 

 

 

Phase IV:  Weeks Four-Twelve- Assume Full Teaching Responsibility 

Subjects or classes would gradually be added so that by the middle of the fourth week of the 

placement the student teacher would have complete responsibility for the classroom.  
 

Student Teacher Cooperating Teacher 

1. Assumes primary responsibility for planning, 

preparing materials, and instructing assigned 

classes. 

1.  Examines, critiques, and provides necessary 

approval of student teacher plans for instruction and 

evaluation. 

2. Implements classroom management. Submits the 

draft of the ADEPT Long-Range Plan. 

2.  Observes and assesses student teacher pre-lessons 

and provides appropriate oral and written 

evaluation. 

3. Assumes primary responsibility for developing 

the instruments of evaluation. 

3.  Conducts at least one formal, written assessment of 

the student teacher’s performance per week, using 
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the college’s Student Teacher Observation Form. 

Provides a copy for the student teacher and the 

college supervisor. 

4. Recommends student grades to cooperating 

teacher. 

4.  Assumes responsibility in assigning  students’  

grades for the grading period. 

5. Works on refinement of specific instructional 

techniques. 

5.  Conducts a summative weekly conference with the 

student teacher and completes the conference form. 

6. Demonstrates the ability to provide instruction, 

which recognizes and provides for the ability and 

interests of individual students. 

6.  Completes and submits all required paperwork in a 

timely manner.  With the Cooperating Teacher’s 

approval, the Student Teacher may deliver the 

paperwork to the College Supervisor. 

 
Phase V:  Weeks Twelve- Thirteen-Transfer Responsibility and Observe Teachers; 

submit the Directed Teaching Portfolio to the College Supervisor 

   

1. During the last week at the school site, the cooperating teacher, pending the student 

teacher’s teaching performance, gradually reassumes responsibility for instruction 

making the transition as smooth and easy as possible for students in the classroom. 

However, if a candidate’s performance is not acceptable, the directed teaching period 

may be extended to allow for improvement. Toward the end of the placement, it is 

desirable for the student teacher to observe in other classrooms in the building -- 

classrooms at other grade levels as well as in exceptional education and related arts 

classes. 

  
 

General Activities During Week Twelve 

 
Student Teacher Cooperating Teacher 

1. Phases out of total responsibility by gradually 

turning portions of the instruction back to the 

cooperating teacher. 

1.  Assumes major instructional function. 

2. Completes recordkeeping evaluation for portion 

of curriculum taught previously. 

2. Models teaching strategies that the student teacher 

has not seen or tried previously. 

3. Visits other classrooms and grade levels to 

observe teaching styles, classroom management 

strategies, and students. These classrooms may be 

in the same grade level or content area, or outside 

the subject the grade level or subject area. 

3.  Shares files and teaching ideas for curriculum not 

taught during the semester. 

4. Collects ideas to use in the future. Submits 

Directed Teaching Portfolio to the College 

Supervisor. 

4.  Discusses with student teacher the transition from 

student teaching to full-time membership in the 

teaching profession. 

 
Phase VI:  Week Fourteen-Reflect on the Directed Teaching Internship  

  Present Directed Teaching Portfolio 

 

Successful student teaching candidates return to the college campus seminar class setting to: 

 

 reflect upon the Observation and Directed Teaching Internship;  

 

 evaluate the Observation and Directed Teaching experience; 

 

 complete paperwork for the Initial Teaching Certificate; and 
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 complete the on-line Application for Teaching on the South Carolina Center for 

Educator Recruitment and Retention.  

 

Maintaining a Reflection Log  

One requirement of the Observation and Directed Teaching Internship is the Reflection Log. 

Candidates keep a journal of feedback from evaluators, their introspection, feelings, and reactions 

to any aspect of the teaching experience. They reflect upon it and make decisions about changing 

what they are doing. The rationale for this practice centers on the idea that writing is a means of 

reflection, and that reflection on experience leads to meaningful learning. Simply put, thinking 

intensely about (reflecting upon) the things that happen during the student teaching experience will 

help students become better teachers. Such reflection will allow them to isolate their positive 

teaching experiences, to analyze what made them positive, and to repeat them.  

 

Videotaping 

Videotaping is used to evaluate strengths and to point out opportunities to improve. The student 

teacher is required to do two videotaped lessons, accompanied with a written analysis of each, one 

during the beginning of the internship and one toward the end. Together, the student teacher and 

the cooperating teacher should decide when to do the videotapes. 

 

 

 

 

 

Evaluation of the Student Teacher 

 
Informal Evaluation  

Continuous formative evaluation makes a significant difference in the performance of the student 

teacher. Everyday, either at the conclusion of the school day or during a planning period, the 

student teacher and the cooperating teacher should meet together to critique lessons taught by the 

student teacher and to consider alternatives for improvement. These discussions should address all 

components of teaching -- planning, implementation, assessment, classroom management, and 

reflection.  

 

An effort should be made during these sessions to nurture in the student teacher the desire and the 

ability to be self-analytical and the willingness to be receptive to constructive criticism. The 

cooperating teacher is encouraged to be candid but supportive. It is important not to lose sight of 

the fact that student teaching is a learning experience.  

 

The Morris College ADEPT Evaluation System 

Two types of formal evaluations to be completed by both the cooperating teacher and the college 

supervisor are required during the Directed Teaching Internship.  The first of these is a formative 

evaluation incorporating specific competencies designated by the Teacher Education Unit. A copy 

of this form is to be completed by both the cooperating teacher and the college supervisor at the 

mid-point of each Directed Teaching Internship and shared with the student teacher.  

 

Summative evaluations are to be completed by both the cooperating teacher and the college 

supervisor at the conclusion of each placement. These evaluations are to be discussed with the 

student teacher in a 3-way conference including the cooperating teacher, the college supervisor, 
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and the student teacher. These conferences should be scheduled at a time and place when students 

are not present. Copies of all formal evaluations become a part of the student teacher’s permanent 

file in the Morris College Teacher Education Unit. 

 

The Types of Evaluation Conferences 

Evaluation is a continuous process. Feedback and support from the college supervisor and 

cooperating teacher are essential. Suggestions, ideas, and strategies help student teachers to 

continue to develop throughout the experience. 

 

1. The time and location of the conferences should be held in an informal setting and in a 

location where few interruptions are likely to occur. 

 

2. The conferences should be characterized by a free exchange of ideas. It is helpful if many 

of the topics are problem-centered in terms of seeking answers to methodological or 

curriculum problems. Alternative solutions to such concerns should be analyzed with both 

the student teacher and cooperating teacher offering ideas. The use of video or audio taping 

can provide data for some of the conferences. 

 

3. The conferences contribute to the student teacher’s becoming increasingly self-directive 

and self-evaluative.  

 

4. Analysis of the student teacher’s performance or personal qualities should achieve an 

appropriate balance between strengths and areas for improvement. 

 

5. Cooperating teachers are to offer suggestions and teaching ideas. Student teachers 

appreciate the time the cooperating teacher takes to show them instructional materials, 

bulletin board ideas, curriculum guides, standards-based lessons, diagnostic assessments, 

and modeling of effective instructional strategies. 

 

Daily Conferences: The Cooperating Teacher and the Student Teacher 

Daily conferences of comparatively short duration will give attention to matters of immediate 

consequence (i.e., adjusting plans, identifying areas of concern, and making recommendations for 

continuous improvement). The timing of such conferences may vary from day to day. 

 

Weekly Conferences: The Cooperating Teacher and the Student Teacher 

These conferences may be used for long-term planning, cooperative evaluation of student teacher’s 

competence and growth, analysis of the classroom teacher’s instructional and classroom 

management procedures, and development of in-depth understanding of pupil behavior, interacting 

with parents, and community relations. 

 

Conferences with the College Supervisor 

Phase I-The initial on-site visit 

 

Phase II-Observations begin the second week of student teaching and continue once per week 

every week thereafter. 

 

Phase III-The observations continue and the midterm evaluation and conference are scheduled to 

include the student teacher, the cooperating teacher, and an evaluator. At the conference the 

midterm Preliminary Evaluation instrument is discussed. 
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Phase IV – The summative evaluation and conference bring closure to the evaluative process of 

student teaching, if the candidate earns a rating of Competent on ADEPT and at least Acceptable 

on the Candidate Outcomes and Dispositions Instrument. 

 

The Morris College ADEPT Evaluation System 

The Morris College Assisting, Developing, and Evaluating of Professional Teaching (ADEPT) 

System is formative in nature. It is designed to provide the student teacher with focused, 

constructive feedback, phrased in terms of strengths, weaknesses and specific strategies for 

improvement. The system relies upon open, candid, and constructive three-way communication 

between the student, the college supervisor and the cooperating teacher. The system takes 

advantage of the high levels of experience and professional judgment of the cooperating teacher 

and the college supervisor. Together, they provide guidance and direction for the growth and 

development of the student teacher.  

 

Additionally, the system requires reflection on the part of the student teacher. Through intensive 

self-assessment, journal writing, and dialogue with both the college supervisor and the cooperating 

teacher, the student teacher thinks reflectively about teaching decisions across the ten ADEPT 

performance Standards: long-range and unit planning, short-range and daily planning, assessment, 

establishing high expectations for learners, instructional strategies, content knowledge, monitoring 

student performance, classroom environment, classroom management, and personal/professional 

development.  

 

The ultimate goal of the ADEPT System is to help student teachers develop the skill and habit of 

thinking reflectively about the teaching and learning process, to gain bodies of knowledge, and 

instructional competencies that will serve them continuously as they grow and develop 

professionally as teachers. The Morris College ADEPT System is one component of the state of 

South Carolina’s multifaceted induction approach to teacher professionalism. As such, it is 

consistent with state-mandated guidelines for first-year teacher induction models being developed 

by school districts across the state.  

 

The Morris College ADEPT System consists of three phases:  

Phase I involves continuous informal assessment of student teaching by the cooperating teacher 

based on the Morris College ADEPT criteria. The best mechanism for this informal assessment is 

a daily conference, focused on instructional strengths, weaknesses and strategies for improvement, 

between the cooperating teacher and the student teacher. In addition to the informal assessment 

conferences, formal assessments by the cooperating teacher are completed at the midpoint and at 

the end of the Observation and Directed Teaching Internship via the completion of the ADEPT 

Formative Evaluation Instrument. 

 

Phase II includes informal and formal assessment of student teaching by the college supervisor 

based on ADEPT criteria. Formal assessments by the college supervisor are completed throughout 

the directed teaching experience, using the ADEPT Formative Evaluation Instrument, and at the 

end of each placement, using the ADEPT Summative Evaluation Instrument.  

 

Phase III is the segment of the Observation and Directed Teaching Internship when the student 

teachers debrief and reflect upon areas of instructional strength and weakness. They also 

investigate strategies for improving identified deficiencies.  Student teachers finalize and present 

their Directed Teaching Portfolios to the Teacher Education Review Committee. This body makes 
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a final decision relative to the candidates’ effectiveness in demonstrating evidence of having 

mastered the unit’s candidate outcomes for becoming teachers who is Competent, a Critical 

thinker, Reflective Thinker, and Caring. Candidates must receive a rating of “Demonstrated” for 

each outcome. 

 

 

Morris College/ADEPT Expectations for Student Teachers 

 

Domain I: Planning 

Performance Standards 1: Long-Range Planning  

The candidate… 

1. obtains student information, analyzes this information to determine the learning needs of 

all students, and uses this information to guide instructional planning; 

2. establishes appropriate standards-based long-range learning and developmental goals for 

students; 

3. identifies and sequences instructional units in a manner that facilitates the 

accomplishment of the long-range goals; 

4. develops appropriate processes for evaluating and recording students’ progress and 

achievement; and  

5. plans appropriate procedures for managing the classroom. 

 

Performance Standard 2: Short-Range Planning of Instruction 

 The candidate … 

1. develops unit objectives that facilitate student achievement of appropriate academic 

standards and long-range learning and developmental goals; 

2. develops instructional plans that include content, strategies, materials, and  resources that 

are appropriate for the particular students; and 

3. routinely uses student performance data to guide short-range planning. 

 

Performance Standard 3: Planning Assessments and Using Data 

The candidate… 

1. develops, selects, and administers a variety of appropriate assessments; 

2. gathers and accurately analyzes student performance data and uses this information to 

guide instructional planning; and 

3. uses assessment data to assign grades (or other indicators) that accurately reflect student 

progress and achievement. 

 

Domain II: Instruction 

Performance Standard 4: Establishing and Maintaining High Expectations 

The candidate… 

1. establishes, communicates, and maintains high expectations for student achievement; 

2. establishes, communicates, and maintains high expectations for student participation; and 

3. helps students assume responsibility for their own participation and learning. 

 

Performance Standard 5: Using Instructional Strategies to Facilitate Learning 

The candidate… 

1. uses appropriate instructional strategies; 

2. uses a variety of instructional strategies; and 

3. uses instructional strategies effectively. 
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Performance Standard 6: Providing Content for Learners 

The candidate… 

1. demonstrates a thorough command of the discipline that s/he teaches; 

2. provides appropriate content; and 

3. structures the content to promote meaningful learning. 

 

Performance Standard 7: Monitoring, Assessing, and Enhancing Learning 

The candidate… 

1. continually monitors student learning during instruction by using a variety of informal 

and formal assessment strategies; 

2. enhances student learning by using information from informal and formal assessments to 

guide instruction; and 

3. enhances student learning by providing appropriate instructional feedback to all students. 

 

Domain III: Classroom Environment 

Performance Standard 8: Maintaining an Environment That Promotes Learning 

The candidate…  

1. creates and maintains the physical environment of his or her classroom as a safe place 

that is conducive to learning; 

2. creates and maintains a positive affective climate in his or her classroom; and 

3. creates and maintains a culture of learning in his or her classroom. 

 

Performance Standard 9: Managing the Classroom 

The candidate… 

1. manages student behavior appropriately; 

2. makes maximal use of instructional time; and 

3. manages essential non-instructional routines in an efficient manner. 

 

Domain IV: Professionalism 

Performance Standard 10: Fulfilling Professional Responsibilities 

The candidate… 

1. is an advocate for the students; 

2. works to achieve organizational goals in order to make the entire school a positive and 

productive learning environment for the students; and 

3. is an effective communicator. 

 

 

Procedures for Evaluating Student Teachers 

 

Evaluation is a continuous cooperative process. It is done informally as well as in a systematic 

way. Some suggested techniques are listed as follows:  

 

1. The major purpose of evaluation is to help the student teacher identify his/her 

own strengths and weaknesses and to help him/her improve them.  

 

2. Evaluation is cooperative in nature, including the cooperating teacher, pupils, 

Student teacher, college supervisor, principal, and any other individual  
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directly concerned with the total program.  

 

3. Evaluation of the student teacher's competence is a continuous process, extending 

throughout the entire student teaching period.  

 

4. At an orientation held during the early stages, all college evaluation forms or 

reports concerning the internship are explained to the student teacher and 

cooperating teacher by the college supervisor.  

5. A variety of appraisal techniques and is used in the evaluation process. The 

student teacher is encouraged to use self-evaluation forms frequently during the 

internship.  

6. Focus conferences are used extensively in the evaluation of the student teacher. 

The purpose of these conferences is to help him/her become aware of his/her 

needs and to plan improvement(s).  

7. All data collected during the internship are retained and used to determine a final 

rating of the student teacher’s performance.  

Summary of ADEPT Procedures 

1. Morris College receives signed agreements with approved school districts to train 

cooperating teachers with the ADEPT model.  

 

2. Cooperating teachers receive an orientation to the Morris College ADEPT model.  

 

3. Cooperating teachers receive an honorarium from Morris College for their 

participation in the ADEPT training.  

 

4. An evaluation form is given to the cooperating teachers regarding the effectiveness 

of the training.  

 

5. At the fall and spring institutes, ADEPT training is administered to all faculty of 

Morris College. Faculty missing the fall training session must attend the spring 

training session.        

 

6. Syllabi are reviewed by divisional chairs to ensure the incorporation of the ADEPT 

model.  

 

7. A more careful examination is made of all syllabi of methodology classes for 

inclusion of ADEPT process.  

 

8. Students in methodology classes get practice in developing lesson, unit, and 

thematic unit plans in these classes utilizing the ADEPT process.  

 

9. All seniors prior to their field and observation experience must go through a 

minimum of six hours of training in the ADEPT procedures including the team 

evaluation process. 
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10. All student teachers are asked to evaluate their ADEPT training at the end of student 

teaching.  

 

11. All evaluation forms are reviewed by the Division of Education for further 

improvement of the ADEPT training of faculty, cooperating teachers and student 

teachers.  

 

12. Survey information is required of first-year teachers who are graduates of Morris 

College regarding the effectiveness of their ADEPT training.  

 

13. Three faculty members in the Division of Education received training with the 

ADEPT model by the South Carolina State Department of Education.  

 

14. One faculty member at Morris College went through the additional training sessions 

to become a State trainer of the ADEPT process. 

 

 

General Guidelines 

 

Honorarium for Cooperating Teachers  

The reward for working with a student teacher is a sense of satisfaction derived from assisting in 

the preparation of a new member of the teaching profession. Morris College also provides a stipend 

for attending and participating in a mandatory orientation to the Morris College Teacher Education 

Program and its expectations for working with student teachers.  The unit provides an honorarium 

of $150 for each Cooperating Teacher. The honorarium is dispersed at the end of the Observation 

and Directed Teaching Internship and after the cooperating teacher has submitted all required 

paperwork.  

 

Absence of a Cooperating Teacher  

Should a cooperating teacher be absent from the classroom, the school district will provide a 

substitute to work with the student teacher. Should the cooperating teacher be absent for an 

extended period of time (two weeks or more), the school district will consult with the College 

Supervisor and reassign the student teacher to a different cooperating teacher who also meets the 

requirements identified in this handbook. Under no circumstances may the student teacher 

serve as a substitute teacher.  

 

Substitutes for Cooperating Teachers 

1.      The public school is responsible for providing a substitute teacher for the cooperating 

teacher for any period of absence.  

2. The cooperating teacher should not be absent from the school for over one week using a 

substitute teacher or other arrangements might be necessary.  

 

Absence of the Student Teacher  
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Student teachers are expected to be present in the classroom each day of the Observation and 

Directed Teaching Internship. Attendance at a professional conference may be allowed if approved 

well in advance. If a student teacher must be absent, three individuals must be notified before the 

beginning of the school day and preferably the day before the absence--the cooperating teacher, 

the principal, and the college supervisor. If a personal emergency should occur which necessitates 

the student teacher’s leaving school during a school day, the cooperating teacher, the principal, 

and the college supervisor must be notified. Should the student teacher be absent from student 

teaching, the student teacher must make-up days missed.  

 

Grading of Student Teacher 

At the conclusion of the Observation and Directed Teaching Internship, student teachers will 

receive a grade of either an A, B, C, D, or F. Determination of the final grade is the responsibility 

of the college supervisor; however, careful consideration will be given to the evaluations of 

cooperating teachers.  

 

Less Than “Acceptable” Performance by the Student Teacher 

The following procedures and practices must be followed when a student teacher has been 

identified as performing below an acceptable level:  

 

1.  The student teacher must be observed and evaluated by at least two ADEPT trained 

education faculty members/designees.  

 

2.  The student teacher must be observed and evaluated by the Cooperating Teacher and when 

possible an additional classroom teacher or a school administrator.  

 

3.  The student teacher will be observed by a college faculty member at least twice a week 

until performance reaches a satisfactory level or a decision is made to remove the student 

teacher.  

 

4.  The student teacher will be videotaped and a follow-up conference will be conducted 

during which the tape will be viewed by the student teacher and college supervisor 

(effective 2005-2006).  

 

5.  With the agreement of the Student Teacher, an Assistance Team will be assigned to assist 

the student teacher with identified deficiencies. 

 

6.  A copy of all formal evaluations, with recommendations for change, will be provided to 

the student teacher and Cooperating Teacher.  

 

7.  At least one three-way conference will be conducted with the student teacher, cooperating 

teacher, and college supervisor. Documentation should include suggestions for 

improvement. The conference should be conducted at least one week prior to withdrawal 

of the student teacher.  

 

8.  The student teacher must be notified in writing that removal from directed teaching will 

occur unless significant improvement is made in teaching performance.  

 

9.  Ineffectiveness in one area (as listed under criteria) might be serious enough to cause 

removal even through improvement occurs in other areas.  
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10. A student will be removed immediately under unusual circumstances (i.e. child abuse, 

unethical, illegal, or immoral conduct), or if requested by the principal or school district.  

 

Removal of a Student Teacher from the Internship 

The Educator Preparation Provider applies the following guidelines concerning the removal of a 

student teacher. These guidelines refer to removal of the candidate prior to the end of the semester.  

 

The criteria for evaluating student teachers are based on the objectives agreed upon by the faculty. 

These objectives are incorporated in the formal evaluation instruments. Judgments concerning the 

effectiveness of student teachers are based on these objectives. It is expected that student teachers 

show steady progress during the student teaching experience toward reaching a satisfactory level 

on all objectives by the completion of the experience.  

 

Normally, cause for early removal from student teaching is based on consistent deficiencies in any 

of the following areas:  
 

1.   Effective teaching (instruction and planning);  

2.   Classroom management (instruction and behavior);  

3.   Content knowledge;  

4.   Oral and written communication skills; and  

5.   Ethical and professional behavior (including health problems that jeopardize others within 

the normal confines of the classroom).  
 

Evidence of less than satisfactory performance may be documented by, but is not limited to, any 

of the following: Morris College Teacher Education Evaluation Forms; notes of the cooperating 

teacher, administrator, or college supervisor; lesson plans; and video tapes of lesson. Student 

teachers can also be removed upon the request of the cooperating school district.  

  

Removal Options  

A conference involving the student teacher, the college supervisor, and the Chairperson of the 

Division of Education will be conducted upon removal.  
 

This conference will present the student with available options:  

 

 Removal from directed teaching with an assignment of a grade of “WF:” 

 Repeating the semester of directed teaching. (Recommendations for remediation will 

be reflected in the Growth Plan.);  

 Choosing to pursue a major other than teacher education. Career counseling will be 

provided upon the student’s request or may be required by the Division of Education.  
 

 

Candidate’s Appeal  

If the student teacher chooses to appeal removal, the student should adhere to the Morris College 

guidelines for submitting appeals, as reflected in the current College Catalog. 
 

Repeating Directed Teaching (Effective 2005-2006) 

A candidate who is removed or otherwise fails to successfully complete directed teaching shall be 

subject to the following: 
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1.  Within ten (10) working days of a candidate’s removal or unsuccessful completion of directed 

teaching, the Director of Teacher Education, the college supervisor, the candidate’s academic 

advisor, and the cooperating teacher will collectively meet with the student to discuss the 

student’s performance in directed teaching. A student who is unavailable for such meeting will 

be ineligible for further directed teaching placement until such time as the meeting occurs.  

 

2.  During the meeting, the Director of Teacher Education, the college supervisor, the candidate’s 

academic advisor, and the cooperating teacher will determine if the candidate’s performance 

in directed teaching warrants a second directed teaching placement the following semester. 

Candidates will generally be eligible for a second directed teaching placement. However, a 

candidate whose conduct is determined by the Director of Teacher Education, the college 

supervisor, and the candidate’s academic advisor to jeopardize or pose a threat to the safety or 

well-being of students and/or teachers, the classroom learning environment, or the school in 

which the candidate is placed, will not be eligible for a second directed teaching placement.  

 

3.  During the meeting, if it is determined that the candidate is eligible for a second directed 

teaching placement, the Director of Teacher Education, the college supervisor, the candidate’s 

academic advisor, and the cooperating teacher will establish an Individual Improvement Plan 

for the student. The plan will outline the requirements the student must successfully complete 

in order to be eligible for a second directed teaching placement, the time period within which 

such requirements must be completed, and the requirements for the candidate to successfully 

complete the second directed teaching placement. A written copy of the plan will be mailed to 

the student within five (5) working days of the meeting date. The candidate must agree to all 

conditions set forth in the plan, sign the plan, and return it to the Director of Teacher Education 

within five working days in order to be eligible for consideration for further directed teaching 

placement.  

 

4.  A candidate will be eligible to reapply for directed teaching placement through normal 

Morris College enrollment procedures only after successfully fulfilling the requirements set 

forth in the Individual Improvement Plan. The IEP must be approved by the Teacher 

Education Review Committee before a candidate can be considered for a second directed 

teaching placement. Eligible candidates will thereafter be assigned a second directed teaching 

placement that will be supervised by a cooperating teacher with extensive experience with 

student teachers and Morris College faculty member 

 

5.   If a candidate is removed or otherwise fails to successfully complete a second directed 

teaching placement, the candidate will not be eligible for further directed teaching placement. 

 

Evaluation of Program and Directed Teaching Personnel  

In an effort to monitor the effectiveness of the Morris College teacher education program, a number 

of different evaluation instruments are employed. These solicit the feedback of all who are 

involved in the directed teaching process. At the end of the semester, student teachers complete a 

form, which contains opinions about their college supervisor, their cooperating teachers, and the 

directed teaching experience in general.  

 

The cooperating teacher completes two evaluation forms at the conclusion of the directed teaching 

experience. The first of these requires the cooperating teacher to evaluate the Morris College 

teacher education program based on the performance of the student teacher. The second form 

requires the cooperating teacher to evaluate the performance of the college supervisor. In like 
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manner, the university supervisor is asked to evaluate the performance of the cooperating teacher. 

All of these forms are submitted to the Director of Teacher Education who summarizes and files 

the information gathered.  

 

Copies of forms pertaining to their performance are made available to the college supervisors. The 

information gathered from these evaluations form the basis for changes made in the teacher 

education program in general and in the Observation and Directed Teaching Internship portion of 

the program in particular. Of necessity, revision of the program is a continuous process as different 

needs become apparent. In making revisions, input is sought from all involved in the directed 

teaching program: college supervisors, cooperating teachers, cooperating administrators, district 

office personnel and student teachers.  



“preparing teachers who are competent, 
critical thinkers, reflective practitioners, and caring” 

27 

Procedures for Evaluating the Teacher Education Program 

The programs within Educator Preparation Provider are evaluated annually by graduates, 

pre-candidates, candidates, the Division of Education faculty, other academic divisions, 

professional educators, and the Teacher Education Advisory Council for improving the 

teacher education curriculum and overall operations. 

 

Candidates  

Surveys are given to the students that are fully admitted to the Teacher Education 

Program in reviewing the curriculum.   

 

Candidates and faculty members interact in discussing the Teacher Education 

Program.  

 

Members of S-SCEA are participants on the Teacher Education Advisory 

Council, which reviews the programs of teacher education.  

 

The faculty of the unit studies the responses and takes the appropriate action (i.e. 

makes recommendations to the Director of Teacher Education, develops 

plans for submission to the Chairperson of the Division of Education, and 

the Division of Education faculty for approval, etc.).  

Graduates 

1. Surveys are mailed to graduates of the Teacher Education Program each 

summer.  

2. Responses from the survey are reviewed, compiled, analyzed, and shared 

with education faculty and program coordinators. 

3. Compiled responses are discussed in the divisional meetings.  

4. Graduates of the teacher education programs are invited to return and 

discuss the strengths and weaknesses of the program. 

 

Teacher Education Faculty  

1. Reviews student performance on various tests and examinations at the end of each 

semester. 

 

2. Discusses current trends and research in education.  

 

3. Reviews changes in state and federal laws concerning education that impact the 

unit program.  

 

4. Acquires modern equipment and technologies for improving the programs. 

 

5. Submits annually updated course syllabi. 
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6. Conducts an annual survey of all faculty and staff concerning improvement in the 

teacher education curriculum.  

 

7. Passes recommendations on to the Academic Policy Committee, if appropriate.  

 

8. Faculty in the division study the responses and make recommendations to the 

Academic Policy Committee. 

 

Academic Divisions and the Teacher Education Advisory Council 

1. Survey forms are given to the faculty in all other divisions at Morris 

College.  

2.  Survey forms are given to all Teacher Education Advisory Committee 

members. 

3. These suggestions are reviewed by the Division of Education.  

4.     Acceptable suggestions are passed on as recommendations by the Division 

of Education to the Academic Policy Committee.  

5. The Academic Policy Committee passes on acceptable recommendations 

to the faculty for consideration.  

 Cooperating and Practicum Teachers 

1. Student evaluations from practicum and clinical experiences of 

professional educators are reviewed.  

2. Recommendations for improving the teacher education programs from 

professional educators are reviewed by the Division of Education.  

3.  Summaries are submitted to the college about the programs.  

 

4. The faculty of the division studies the responses and makes 

recommendations to the Academic Policy Committee.  

5. The Academic Policy Committee meets on the proposed 

recommendations.  

6. If approved by the Academic Policy Committee, the recommendations are 

presented to the faculty by the Academic Dean for approval or 

disapproval.  
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Formal Procedures for Incorporating Curricular Improvement 

1. Distribute survey forms to the graduates, presently enrolled candidates, 

Division of Education faculty, other academic divisions, and the Teacher 

Education Advisory Committee members.  

2. Collect surveys and present results to the Division of Education from the 

above groups.  

3. Standardized test sub-scores for Praxis Core and Praxis II are distributed to 

each program coordinator and academic division that houses a teacher 

education program.  

4.  Each academic division discusses and assesses the standardized scores 

made by persons in their division and sends recommendations to improve 

their programs to the Director of Teacher Education.  

5.  The Director of Teacher Education discusses and collaborates with 

divisions in making recommendations to the Academic Policy Committee 

for program improvement, as needed.  

Evaluation of the Performance of Candidates in Teacher Education 

The Teacher Education Review Committee reviews the following criteria on all 

students. 

A.  Completion of all teacher education requirements.  

B.  The candidate’s satisfactory completion of the Directed Student 

Teaching Internship.  

C.  Review of Praxis Core and Praxis II scores.  

2. Findings of the committee are presented to the entire faculty of the Division 

of Education.  

3. The faculty of the Division of Education decides whether to recommend a 

pre-candidate or candidate for movement to the next Performance 

Assessment Level and/or for initial certification. 
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Forms 
 

  

 

 

Effective Spring 2015, several of the forms and 

assignments that follow will also be available in 

the Morris College Teacher Education 

Program’s online Data Management System, 

TK20.  
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Morris College Educator Preparation Provider 

Data Sheet for Cooperating Teachers 

 

 

Directions: Complete this form and return it by the student teacher.  

                              

1. Name of Cooperating Teacher _______________________________________ 

                                    

2. Social Security Number____________________________________________ 

 

3.  Certificate Number _________________Subject Area ____________________ 

 

4. School Address ___________________________________________________ 

 

    __________________________________________________ 

 

 

5. Home Address ___________________________________________________ 

 

                        ____________________________________________________ 

 

Telephone       ____________________________________________________ 

  

Email Address ___________________________________________________ 

 

6. Undergraduate College ____________________________________________  

 

City ___________________________ State ______________________  

 

Degree ________________________ Year _______________________ 

 

Major __________________________ Minor ______________________ 

 

Areas of Certification        ___ 

 

7. Graduate College _________________________________________________ 

 

City ___________________________ State _______________________ 

 

8. Present Position (grade) _____________ Number of Years________________ 

 

9. Number of Years Serving as a Cooperating Teacher ______________________ 

 

List colleges served by you _________________________________________ 
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Morris College Educator Preparation Provider 

Data Sheet for Student Teachers 

 

Directions: Complete this data form and return it to Director of Teacher Education along 

with a copy of the cooperating teacher’s class/teaching schedule. 

 

Complete name: _________________________________ Major: ________________ 

  

Date of birth: ____________ SSN (required for a state/national report):    

 

Campus address, if applicable: _________________________________________  

 

Telephone number where you can be reached at anytime: _________________________  

 

E-mail address that you use: ________________________________________________  

 

Permanent mailing address:          

_______________________________________________________________   
(Include street, rural route, or post office box; city, state, zip code) 

 

All Praxis Test Results (Include the test code, the exact name of the test, date passed, the 

cut-off score for passing each test, and your passing score for each test): 

 

Praxis Core:  

             

             

             

 

Praxis II:  

________________________________________________________________________

________________________________________________________________________

_____________________________________________________________________  

 

Site of student teaching (name of school, grade level):_________________________________ 

 

Address of the school: _____________________________________________________  

 

School’s telephone number: _________________________________________________ 

 

Name of cooperating teacher:  _______________________________________________ 

 

In case of an emergency 

 

Contact Person’s name: ____________________Relationship to you: _______________ 

 

Telephone number: (H) ____________________ (W) ___________________________ 
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Guidelines for Lesson Plans 

 

Date: This represents the date that the lesson is scheduled to be taught.  

 

Grade Level:  

 

Discipline or Subject: The area from which the content is extracted: (i.e., mathematics, 

social studies, reading). 

 

Standard(s) Addressed:  A content area standard from the South Carolina lists of 

standards. 

 

Objective(s): What the student is expected to be able to do as a result of instruction.  The 

statement is written in teacher language, “The students will be able to explain the parts of 

a friendly letter”. It must be observable and measurable.  

 

Essential Question: What the student is expected to be able to do as a result of 

instruction. The question is written in student language, “Can I explain the parts of a 

friendly letter?” 

 

Assessment of Objective(s)/Independent Practice (to be graded; may occur the day 

of the lesson or some short time after the lesson). The assessment is what the teacher 

designs for the students to show/demonstrate that they have learned the content that was 

taught. Provide an actual copy of what you are going to have the students to do. The 

assessment appears at the end of the lesson. 

 

Required Materials: Equipment and materials needed for the class period in which the 

lesson is to be taught. 

 

Time: The amount of time for which the lesson is planned. 

 

Plans for Students’ Involvement: Specifically, state your plans for involving the 

students in the lesson. 

 

Anticipatory Set/Set Induction (setting the stage for learning): Begin labeling 

numbering with the anticipatory set and continue until the lesson is over. This is when the 

teacher (1) Tells the students what they are going to learn [the essential question]; (2) 

Communicates the procedures that will be followed [What will happen first, second, 

third, etc.]; and (3) Tells them why the objective is being taught (giving value/purpose to 

the lesson) relate the objective to the students’ present, past, or future learning 

experiences; and (4) Involve the students during the anticipatory set by asking them 

questions (i.e., “Do you remember when we did…?). Teaching does not occur during the 

Anticipatory Set. 
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Procedures (step-by-step): Continue labeling and numbering. The teacher begins to teach, 

using explanation. Explanation includes content, definitions, process, modeling, and examples. 

(Write what you will actually say and do.) Each part of explanation that you use must appear as a 

heading/sub-heading and in boldfaced type as a part of your numbered procedures. (i.e. 

 

 Definitions: “The new vocabulary or words for this lesson are sphere, square, and 

rectangle.  

 

 Sphere means ….” 

 

 Square means ….” 

 

 Modeling: 

 

 Examples: 

 

 Process:  

 

 Content 

 

Then continue the numbered procedures with the practice: 

 

 Guided Practice: Write what you are saying/doing and the students are doing. 

Vary the types of activities; everything must not be an “activity sheet”. Provide 

opportunities for students to move and to be meaningfully involved in content/objective-

related experiences (i.e., role-playing, solving problems presented in scenarios, writing 

and/or drawing solutions to problems, etc.). All must be developmentally and grade-

level appropriate. 

 

 

 Closure (No teaching occurs during closure.) Students must be involved in the closure. 

The purposes of closure are for the teacher to find out if he has been effective as a 

teacher, as determined by what the students have learned. Therefore, the students must 

provide feedback to the teacher. The teacher is not to repeat what she taught. It is now 

time for the students to tell her what she told them or what they learned from the lesson.  

Vary how you facilitate closure; wonderful suggestions and examples appear in your 

textbook. 

 

 Independent Activity (Assessment): See the description for this above 
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Questioning Occurs Throughout the Lesson:  The teacher must ask content-related 

questions throughout the lesson. The teacher must let the students know if their answers 

are correct or incorrect. Also, it is important for the teacher to repeat the students’ 

responses.  Asking questions helps the teacher to determine if the students are grasping 

the content that is being taught, as well as if the students are paying attention and 

understanding what is being taught. 

 

Differentiation of instruction for meeting the needs of the advanced learner and the 

students with special needs must appear in each lesson. Variety of every aspect of 

teaching is critical, for it allows the teacher to plan to ensure that all needs of all students 

are addressed. 

 

Reflection Analysis: This must occur after every lesson and must be recorded in your 

reflection log. Refer to the guide questions provided for analyzing lessons. The analysis 

must be written in a narrative format. 
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Morris College-The Teacher Education Program 

 

Formative Evaluation Data Collection Form 
 

_____First _____Second _____Third _____Fourth _____Fifth _____Sixth 

 

_____Cooperating Teacher _____College Supervisor _____Observer 

 

Cooperating Teacher__________________   Grade_____   School___________________________ 

 

Subject:  _______________________________________   Date: _____________________________ 
 

Not Yet Developing        Excellent 

 1          2                 3        4              5 
 

PD 1 and PD 2: Long and Short Range Planning 

* Sequence and cohesion through long-term goals 

* Plans consistent with professional standards 

* Assessment/evaluation/recording of progress 

* Behavior management plan 

* Accommodate for ability/development, learning styles, needs, 

interests 

* Variety of presentation formats including 

materials/resources/technology 

* Instructional strategies matched to     content objectives 

* Evidence of planning revisions 

Satisfactory___Developing___ 

Needs Improvement___Unsatisfactory___ 

 

 

 Evidence/Comments 

 

PD 3: Short Range Planning/Development/Use of Assessments and 

PD 7:  Monitoring and Enhancing Learning 

* Variety of assessment approaches 

* Criteria for evaluation evident 

* Assessment for formative and summative purposes 

* Informal assessment/observation techniques 

* Questioning and other techniques during instruction 

* Strategies adjusted to enhance learning 

* Instructional feedback enhances learning 

* Reviews student work regularly 

Satisfactory___Developing___ 

Needs Improvement___Unsatisfactory___ 

 

 

 Evidence/Comments 

 

PD 4:  Establishing/Maintaining High Expectations for Learners 

* Expectations appropriate for ability/developmental levels 

* Evidence of student understanding expectations 

* Expectations appropriately challenging 

* Expectations consistently maintained 

Satisfactory___Developing___ 

Needs Improvement___Unsatisfactory___ 

 

 

 Evidence/Comments 

 

PD 5:  Using Instructional Strategies to Facilitate Learning 

* Variety of appropriate strategies 

* Logical sequence 

* Accommodations for differences in rates and styles of learning 

* Independent and collaborative learning 

* Appropriate technology 

Satisfactory___Developing___ 

Needs Improvement___Unsatisfactory___ 

 

 

 Evidence/Comments 
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PD 6:  Providing Content for Learners 

* Content current and accurate 

* Logical/developmental sequencing 

* Clear explanations and demonstrations 

* Content related to student lives 

* International and cultural perspectives 

* Connections among topics/disciplines 

* Intellectual challenge and problem-solving 

Satisfactory___Developing___ 

Needs Improvement___Unsatisfactory___  

 

 

 Evidence/Comments 

 

PD 8:  Maintaining an Environment that Promotes learning 

* All students able to see, hear, and participate 

* Enthusiasm for teaching and subject matter 

* Varied materials/resources and technology 

*Safe and stimulating physical environment 

* Cooperation, teamwork, and respect among students 

* Multiple opportunities to learn 

* Understanding of sensitivity to social/cultural background of 

student 

Satisfactory___Developing___ 

Needs Improvement___Unsatisfactory___ 

 

 

 Evidence/Comments 

 

PD 9:  Managing the Classroom 

* Clear, appropriate rules of student behavior 

* Routines for essential non-instructional tasks 

* Preventative discipline techniques 

* Effective transitions 

* Minimal loss of instructional time 

* Appropriate behavior management techniques 

* Materials/resources and technology management 

Satisfactory___Developing___ 

Needs Improvement___Unsatisfactory___ 

 

 

 Evidence/Comment 

 

PD 10:  Fulfilling Professional Responsibilities Beyond the 

Classroom 

* Participation in faculty/department/grade level meetings 

* Collaboration with other teachers in planning/instruction 

* Professional growth involvement 

* Completion of assigned administrative tasks 

* Home/school communication 

* Positive acceptance of feedback 

Satisfactory___Developing___ 

Needs Improvement___Unsatisfactory___ 

 

 

 Evidence/Comments 
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Student Teacher's Weekly Conference Report 

 

Directions:  This form is to be completed collaboratively by the Student Teacher 

and the Cooperating Teacher.  

 

Name _________________________________  Date _____________________ 

 

Supervising Teacher ________________________________________________ 

 

School _________________________ Grade or Subject ___________________ 

 

Length of time in conference ______ hours during the week. 

 

 

 1. Student teaching activities participated in and subjects taught during the week. 

 

 

 

 

 2. Outstanding ideas or methods learned by the student teacher. 

 

 

 

 

 

 3. Favorable comments by the cooperating teacher. 

 

 

 

 

 

4. Any points of weakness observed this week by the cooperating teacher. 

 

 

 

 

 

5. Schedule of student teaching activities for next week. 

 

 

 

 

 

 

6. Best time to visit. 
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Signature of Cooperating Teacher ________________________________ 

 

 

Signature of Student ___________________________________________ 

 

 

------------------------------------------------------------------------------------------------------------ 

 

To the Student Teacher: 

 

 

 

 1. Weekly reports are to be submitted at the student teaching seminars or left in the 

 Office of the College Supervisor. 

 

 

 2. You are welcome to indicate here your reactions to your week's work. 

 

 

 3. Do you wish immediate assistance with any special problems or needs growing 

 out of your student teaching?  If so, please explain. 
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Video Lesson Self-Reflection Sheet 

 

Note:  Complete this form after watching your videotaped lessons.  Be sure to submit this 

form, along with your videos to the college instructor during these intervals: 

__________; __________; and __________. 

 

Candidate:     Date of Taping: 

Grade & Subject: ____________________   Objective: ___________________________  

 
1)  List the standards addressed in the lesson. (Write them out.) 

______________________________________________________________________________________

______________________________________________________________________________________

______________________________________________________________________________________

______________________________________________________________________________________ 

 

2)  What instructional mode was employed? (Check all that apply.) 

_____ lecture  _____ teacher demonstration   _____ lab discussion 

_____ small group  _____ class discussion    _____ student presentations 

_____ manipulatives  _____ experiment/lab    _____ other (specify) 

 

3)  Were the students actively or passively involved?  Describe their involvement in 

      the lesson. 
______________________________________________________________________________________

______________________________________________________________________________________

______________________________________________________________________________________ 

 

4)  Did I present the information in a clear and logical manner that all students 

      could understand?  (Circle your rating. Provide evidence/an example.) 
 

Yes 4 3 2 1 No 

 

5)  When asking questions, approximately how many seconds did I wait for a  

student to respond before making a comment?  (Circle one.)  

 

     4 sec. or more 3-4 sec. 2-3 sec. 1-2 sec. less than 1 sec. 

 

6)  How effectively did I use the following instructional aids? 

 Very Effective  4 3 2 1 Not Effective 

 

Whiteboard  _______ Overhead Projector _______ 

Video   _______ Computer  _______ 

Calculators   _______ LCD Projector  _______ 

Manipulatives  _______ Other   _______ 
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7)  What techniques did I employ to assess student comprehension during the lesson?  
      (Check all that apply.) 

 

_____ asked open-ended questions _____ asked objective, closed questions 

_____ used written quiz  _____ asked students to summarize the 
            (Attach a copy and an analyzation of the lesson 

               of the students; performance on the quiz.)            
_____ gave students an opportunity to   _____ listened in on discussions or 

           recall previous info. and relate it                            small group sessions 

           to lesson         

_____ used a student sheet    _____ other (specify) 

      

 List examples of techniques employed including open-ended questions: 

______________________________________________________________________________________

______________________________________________________________________________________

______________________________________________________________________________________

______________________________________________________________________________________ 

 

8)  Did the students master the objective(s) of the lesson?   ____ yes     ____ no 

What concrete evidence do I have that the students achieved the objective(s) and at what level? 
__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________ 

 

9)   Did I involve the students in summarizing the lesson during closure and did I relate it to 

homework assignments, the upcoming lesson, etc.? (Check one.)     _____ yes_____ no   

Give a brief description of the summary: 

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________ 

 

10)  Did the lesson provide opportunity for students to function at various levels of   Bloom’s 

Taxonomy?  (Indicate the levels addressed and how.) 

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________ 

 

11)  Did I accommodate students with special needs?  How did I differentiate instruction to meet all 

their needs?  Explain and provide specific examples: 

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________ 
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12)  Did I incorporate Gardner’s multiple intelligences, as well as the primary learning styles: 

auditory, visual, kinesthetic; Gardner’s Multiple Intelligence   List examples:  

 

______________________________________________________________________________________

______________________________________________________________________________________

______________________________________________________________________________________

______________________________________________________________________________________

__________________________________________________________________ 

 

The primary learning styles: 

______________________________________________________________________________________

______________________________________________________________________________________ 

______________________________________________________________________________________

______________________________________________________________________________________ 

 

13)  What were the strengths of the lesson? 

______________________________________________________________________________________

______________________________________________________________________________________

______________________________________________________________________________________

______________________________________________________________________________________ 

 

14)  What do I know I need to change? 

______________________________________________________________________________________

______________________________________________________________________________________

______________________________________________________________________________________

______________________________________________________________________________________ 

 

 

15)  How can I improve the effectiveness of this lesson? 
______________________________________________________________________________________

______________________________________________________________________________________ 

______________________________________________________________________________________

______________________________________________________________________________________ 
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Preparing/Developing a Case Study 

 

Rationale:  Developing a case study provides the most authentic classroom problem-

solving experience possible. The process is authentic in the sense that this is how 

reflective teachers solve their daily classroom problems. Provides practice in using a 

formal process for solving individual student and classroom problems. 

 

The Process 

 

I. Selecting a case study problem: Consider 

 A problem that is interesting/important to you 

 A topic/student that will make the project meaningful/worthwhile 

 A topic because you know someone who has an educational 

problem (i.e., developmental disability, learning disability, 

limited English proficiency, a low achiever) 

a. ethical considerations 

 the Family Education Rights and Privacy Act (FERPA); provides 

guidelines about who can have access to student records and when 

written permission is required to view records 

 inform your supervising teacher about the project 

 ask about student privacy and records policies 

 obtain permission to conduct the case study, if required  

 code or change the name of the student, classroom, school, and 

district where the case study is being conducted (privacy issue) 

 refrain from divulging information to family, friends, and other 

school personnel that might harm or invade the privacy of the 

student 

II. Describing the case is 

 An important step toward problem identification; do not rush to 

problem solution; instead, spend time observing, collecting data, 

and describing the situation; do not make initial judgments; wait 

until data are collected and the situation has been thoroughly 

described; methodically investigate and solve a problem in a 

satisfactory and professional manner 

a. Clear unbiased description 

 Provide a clear, detailed, accurate, complete and objective  

description of the situation or student 

b. Sources from which to collect data: After data collection is 

complete, write a one-to-two page description for the case/problem 

selected; include the sources for data and the methods you used to 

interview participants and make observations 
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Sources from which to collect data, cont’d 

 

1. Observation 

 Instruments/forms/sheets 

 Running record/narrative 

 Commercial forms/inventories 

 Teacher-made inventories 

 Surveys and questionnaires 

 Check sheets 

 Open-ended inquiries 

 Structured (multiple choice) 

 Likert scale (sometimes/always/never) 

 Audiotape/videotape/photographs **(Must 

have permission from parents and school) 

2. Individual Interviews 

 Open-ended 

 Semi-structured 

 Structured 

 Audiotape/videotape transcriptions **(Must 

have permission from parents and school) 

3. Focus Groups 

 Open-ended/running record 

 Semi-structured 

 Structured 

 Audiotape/videotape transcription **(Must 

have permission from parents and school) 

4. Subjects 

 Student him/herself 

 Current teacher(s) 

 Teacher from previous years 

 Special education teachers 

 Counselors/school psychologists 

 Specialist teachers (coach, physical education, 

art, music) 

 Principal 

 Parents 

 School nurse 

5. Documents 

 Standardized test results 

 Diagnostic test results 

 IEP (Individual Educational Plan) 

 Teacher-made assessments 

 Objective tests (multiple choice, true/false, 

matching, etc. 
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 Writing samples (rubric) 

 Reading tests (miscue analysis) 

 Performance tasks (rubric) 

 Portfolio (rubric) 

 School records 

 Minutes of meetings 

 Attendance records 

 Detention records 

 Progress reports (report cards) 

 Classroom and school newsletters 

 Photographs **(Must have permission from 

parents and school) 

c. Use of descriptive data: After data collection is complete, write a 

one-to-two page description for the case/problem selected; include the 

sources for data and the methods you used to interview participants 

and make observations 

 

d. Withholding judgment: It is critical to refrain from identifying the 

problem during the description and data collection phase because one 

needs to withhold judgment and avoid making premature conclusions 

until all data are assembled and ready for analysis. 

 

III. Problem identification: Problem identification is a critical one. However, 

identifying the problem can only occur after the case study has been 

clearly described because the problem has to be predicated on the 

evidence gleaned from the data collected and the observations made. 

 There must be a clear and obvious connection between the 

description and the problem statement  

IV. Solution generation  

 Solution responses can range from teacher help to provide 

additional feedback and support from student learning to referrals 

made to psychiatric or social welfare agencies. 

 Most problems will fall within the realm of the teacher’s 

responsibilities 

 Some problems because of their difficulty and complexity 

collaboration will be needed to assist in solving the problem (i.e., 

professionals from the school and community: special education, 

physical education, art, and music teachers: school administers, 

librarians, counselors, nurses, physicians, social workers, physical 

therapists, occupational therapists, and law enforcement 

 For the purposes of Directed Teaching, it is hopeful that your 

solution can be implemented in the classroom with the knowledge 

and support of a few school colleagues and the student’s parents 

V. Reflecting on the solution: The final stage of the case study 
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a. Reflection is critical for the following questions to be pondered and 

answered: 

 How effective was the solution for solving the problem? 

 Are you satisfied with the solution?  Rationale. 

 Did student learning increase? 

 Were the techniques used effective? Explain 

 Did student behavior improve to better support learning? 

                           b. Explain how the problem-solving design used in this case study, as well 

as the results of the study, impact future problems 

                     c. Include what you learned, what you want to retain for the next time, and 

what you will change to improve your overall problem-solving 

strategy. 

      

                        

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

**Any use of videotape or photographs to be included in the final case study will require 

permission from the parents and school. Most school districts have strict policies about 

the use of student images. 
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Preparing Your Directed Teaching Portfolio 

 

There is no right or wrong way to prepare your portfolio as long as it demonstrates 

acquisition of the unit’s candidate competencies. However, the portfolio must include the 

following components: 

 Cover sheet with your name, title (The Portfolio of A Candidate Who Is 

Competent, A Critical Thinker, A Reflective Practitioner, and Caring), date 

 Table of Contents, listing of Learner Outcomes, proficiencies supported, and 

listing of evidence 

 Dividers labeled for each of the learner outcomes 

 Philosophy of Education, updated to reflect the conceptual framework  

 The essay, “Why I Believe That I Will Become An Effective Teacher,” completed 

for Admission to Teacher Education Screening 

 Evidence documenting each Learner Outcome and ADEPT Performance Standard 

 A written Rationale completed for each piece of evidence relating it to the 

appropriate Learner Outcome 

 Selection of a minimum of two lesson plans and evaluations during directed 

student teaching with a rationale for their selection 

 Three videotapes of teaching completed during directed student teaching. Include 

the lesson plan, a self-appraisal, and a reflective analysis, and rationale for 

selection for each. 

 A case study of one student in your class during directed teaching 

 Evidence of student achievement: Instructional (a minimum of 2 weeks) unit; pre-

test; post test; daily lesson plans from the unit, daily activities/assessments; 

written analysis of student progress. 

 An analytical reflection on the entire directed teaching experience 

 

What Is Considered Evidence 

Evidence is any example used for demonstration purposes. Most items will come from 

the everyday materials, plans, and student work completed in the classroom. Additional 

items will come from other sources (i.e., observation notes, evaluations, notes to/from 

parents). The following are examples of evidence that could be used to demonstrate 

acquisition of each learner outcome of the Teacher Who is Competent, a Critical 

Thinker, a Reflective Practitioner, and Caring. The evidence listed under each learner 

outcome is divided into two categories, except for Learner Outcome 4. All of the artifacts 

under Learner Outcome 4 must be included in the portfolio. 

 

 

 

Category I. Required/Given: The evidence in this category must appear in the portfolio.  
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Category II. The evidence in this category is selective. Six pieces of evidence from this 

must appear in the portfolio.  It is critical for candidates to analyze, 

synthesize, and evaluate evidence. To this end, candidates are asked to 

select six artifacts, without duplication, to document Learner Outcomes 1-4.  

In addition to artifacts to support the Learner Outcomes, evidence must be 

presented to support the ADEPT Performance Standards. Evidence selected 

must be demonstrative of the candidate’s level of proficiency with each 

learner outcome and ADEPT Performance Dimension/Standard. 

 

Learner Outcomes and Evidence 

 

1. Learner Outcome One: Competent Teachers use knowledge of educational 

theories, philosophies, and professional standards to plan and teach 

interdisciplinary lessons that meet the needs of diverse learners. 

 

Artifacts:   The following artifacts are identified as “givens” and must be completed by 

each candidate. 

 

 Praxis II scores (given) 

 Transcript of major coursework (given) 

 Reflection paper explaining how you implemented during directed 

teaching the components of Performance Standard 1 (ADEPT) 

 Reflection paper explaining how you implemented during directed 

teaching the components of Performance Standard 2 (ADEPT) 

 Reflection paper explaining how you implemented during directed 

teaching the components of Performance Standard 6 (ADEPT) 

 Reflection paper explaining how you implemented during directed 

teaching the components of Performance Standard 9 (ADEPT) 

 

Artifacts:  From the following list, choose six additional artifacts for Learner 

Outcome One. 

 

 Short and long-range instructional plans demonstrating the integration of 

content knowledge and skills of inquiry 

 Evaluations of lessons taught, representative of the beginning, mid-point, 

and the end of directed teaching 

 Videos of lessons demonstrating integration of content and inquiry 

 Examples of short and long-range instructional planning and analysis of 

how the plan reflects best practices  

 Performance evaluation of teaching from a variety of sources including: 

self, Cooperating Teacher, and College Supervisor/Evaluator  

 Lesson plans and videotapes demonstrating the use of a variety of 

instructional strategies 

 

 

 Evidence of student learning as a result of your instruction 
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 Original instructional materials that demonstrate best practices 

 Administer a class and family diversity survey (instructions will be 

provided): This will assist with the description of students. 

 Examples of modification in instruction to meet the needs of all students 

 Resources used to prepare lessons for each subject taught: Use the APA 

Style of documentation to write the bibliographic information for each 

reference 

 Samples of your work which demonstrate planning and teaching ability 

 Rubrics used to assess student performance 

 Photographs and/or CDs which illustrate an engaging learning 

environment or opportunities for enriched learning experiences 

 Solicited feedback from students regarding the effectiveness of your 

teaching 

 Classroom management plans demonstrating preventative discipline 

techniques and non-instructional routines 

 

2. Learner Outcome Two: The teacher as Critical Thinker selects and uses a 

variety of instructional strategies to design standards-based lessons that meet the 

needs of diverse students, as well as analyze the teaching-learning process, 

including assessments to make future teaching decisions.  

 

Artifacts: The following artifacts are identified as “givens” and must be 

completed by each candidate. 

 

 Reflection paper explaining how you implemented during directed 

teaching the components of Performance Standard 3 (ADEPT) 

 Reflection paper explaining how you implemented during directed 

teaching the components of Performance Standard 5 (ADEPT) Provide 

examples of how varied instructional strategies were used in your 

teaching: Explain the impact on student learning   

 Reflection paper explaining how you implemented during directed 

teaching the components of Performance Standard 7 (ADEPT) 

 

Artifacts:  From the following list, choose six additional artifacts for Learner 

Outcome Two. 

 

 Case study: Choose 

 An Integrated Unit plan ( Put a copy in the portfolio with the reflection): 

Choose 

 Self-appraisal of a videotaped lesson: Choose 

 Two lesson plans, with reflective analysis 

 Task analyses and self analysis of growth planning, implementation, and 

assessment of instruction 
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 Assessment instruments you developed, used, include a written analysis of 

its effectiveness in measuring the students’ achievement of the objective 

taught; include methods of assessments. 

 Student achievement results (baseline data and end results for each 

student’s performance on each objective, to include the unit plan) 

 Summative written interpretation of student achievement relative to the 

acquisition of the standards taught 

 

3. Learner Outcome Three: The teacher as a Reflective Practitioner engages in 

reflection to assess and to strengthen his teaching skills, content knowledge, 

student assessment, and knowledge for creating a conducive learning environment 

for diverse students. 

 

Artifacts: The following artifacts are identified as “givens” and must be 

completed by each candidate. 

 

 Reflection paper explaining how you implemented during directed 

teaching the components of Performance Standard 8 

 Summative ADEPT evaluation results 

 Cooperating Teacher’s summative evaluation of your performance 

 

Artifacts: From the following list, choose six additional artifacts for Learner 

Outcome Three. 

 

 Lesson plans demonstrating change in instruction based on student 

performance 

 A lesson plan and reflective analysis of lesson  

 Notes, letters, and other written feedback from faculty and practicum 

teachers regarding your subject matter competency 

 Written reflection on how your knowledge of subject matter, assessment, 

and classroom organization for learning has informed your instructional 

decisions, improved teaching effectiveness, and student learning 

 Evidence of instructional accommodations based on student differences 

 Samples of student work that reflect academic growth 

 Analysis of videotaped lesson that reflects your ability to create and to 

maintain a conducive learning environment  

 Interactive visual displays 

 

4. Learner Outcome Four: The Caring Teacher demonstrates the dispositions of 

high expectations for all students, collaborative efforts to enhance practice and 

problem solving, as well as respect and sensitivity for all students, their cultural 

norms, and their diverse talents and abilities. 

 

 

Artifacts: All of the following artifacts are identified as “givens” and must be 
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completed by each candidate. 

 

 Reflection Log/Journal from directed teaching 

 Cooperating Teacher’s evaluation of candidate’s dispositions 

 Reflection paper explaining how you implemented the components of 

Performance Standard 4: Establishing and Maintaining High 

Expectations (ADEPT) during directed teaching.  

 Reflection paper explaining how you demonstrated the components of 

Performance Standard 10: Fulfilling Professional Responsibilities 

beyond Classroom (ADEPT) during directed teaching. 

  Evidence of your having collaborated with colleagues at school during 

directed teaching to enhance teaching and learning 

 Commendations: Honors and Awards 

 Civic activities 

 Professional organizations 

 An essay explaining what ethical behavior means in the educational 

profession 
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Morris College Teacher Education Program 

 

Professional Portfolio Rubric 

 

Candidate’s Name: ____________________  Date: _______________  

 
PORTFOLIO PREPARATION 

Professional Portfolio Required  

Components: 

Target (3) 

Exceeds Standards 

Acceptable (2) 

At Standard 

Unacceptable (1) 

Below Standard 

The candidate’s portfolio is prepared 

in a professional manner and 

includes: 

   

0.1  An updated Philosophy of 

Education reflecting the Conceptual 

Framework 

   

0.2 The essay, Why I Believe That I 

Will Become an Effective Teacher, 

(completed for the Admission to 

Teacher Education Level II 

screening.) 

   

0.3  Evidence documenting each 

Learner Outcome and ADEPT 

Performance Dimension/Standard 

   

0.4  A written rationale completed for 

each piece of evidence relating it to 

the appropriate Learner Outcome 

   

0.5  Lesson plans and evaluations 

completed during Directed Teaching 

 

 

 

  

0.6  Two Video Tapes of each lesson 

plans, a self-appraisal, and a 

reflective analysis for each 

   

0.7  A Case Study of one student 

taught during Directed Teaching 

 

 

 

  

0.8  An analytical reflection on the 

entire Directed Teaching experience 

 

 

 

  

0.9 Required artifacts from Category 

I list (attached) are included. 

 

 

 

  

0.10 Required selected artifacts of 

choice from Category II list 

(attached) are included. 

   

 

 

 

 

 

 
ARTIFACTS:  Category I.  (Required) 
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Learner Outcome One Target (3) 

Exceeds Standards 

Acceptable (2) 

At Standard 

Unacceptable (1) 

Below Standard 

The Teacher who is COMPETENT: 

Uses knowledge of educational 

theories, philosophies, and 

professional standards to plan and 

teach interdisciplinary lessons that 

meet the needs of diverse learners 

  

 

 

 

 

 

1.1 Praxis II scores    

1.2  Transcript of major coursework    

1.3  Reflection Paper explaining 

implementation of components of 

Performance Dimension 1: long-

range Planning (ADEPT) during 

directed teaching 

Uses LRP and develops 

a timeline. Curriculum 

is enhanced to meet 

students’ physical, 

cognitive, social, and 

emotional needs and 

interests using 

developmentally 

appropriate activities on 

a regular, consistent 

basis.  All ADEPT PD 

1 elements are 

addressed  

Uses LRP and develops 

a timeline. 

Students’ physical, 

cognitive, social, and 

emotional needs and 

interests are typically 

considered in planning 

and often used in 

teaching. All ADEPT 

PD 1 elements are 

addressed. 

 

Does not use LRP as 

planned. Students’ needs 

and interests are not 

considered in planning. 

Minimal or no knowledge 

of developmental 

characteristics is evident in 

lessons or activities 

ADEPT PD 1 elements are 

not adequately addressed. 

1.4  Reflection Paper Performance 

explaining implementation of 

components of Dimension 2: Short-

Range Planning for Instruction 

(ADEPT) during directed teaching 

SRP consistently 

addresses standards. 

Plans are prepared 

ahead of time and 

display creativity. 

Activities that enrich 

the curriculum and 

connect prior and future 

learning are included. 

All ADEPT PD 2 

elements are addressed. 

SRP regularly 

addresses standards. 

Plans are prepared 

ahead of time to 

connect prior and future 

learning. All ADEPT 

PD 2 elements are 

addresses. 

Daily lesson Plans are 

inadequate. Standards are 

not included or lesson 

plans are not incorporated 

in a timely manner. 

Planning does not connect 

prior and future learning. 

ADEPT PD 2 elements are 

not adequately addressed 

1.5  Reflection Paper Performance 

explaining implementation of 

component s of Dimension 6: 

Providing Content for Learners 

(ADEPT) during directed teaching 

Seeks out and uses 

resources from 

professional 

organizations and 

community. Diverse 

perspectives are always 

provided. All ADEPT 

PD 6 elements are 

addressed. 

Uses multiple resources 

for teaching that are 

appropriate and diverse. 

Makes a deliberate 

attempt to include 

diverse perspectives. 

All ADEPT PD 6 

elements are addressed. 

Makes content errors and 

does not correct these 

errors. Interdisciplinary 

approaches not 

demonstrated. Uses 

materials primarily from 

text teacher’s guide. 

Outside resources are 

rarely included. 

ADEPT PD 6 elements are 

not adequately addressed 
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Learner Outcome One Target (3) 

Exceeds Standards 

Acceptable (2) 

At Standard 

Unacceptable (1) 

Below Standard 

1.6 Reflection Paper Performance 

explaining implementation of 

component s of Dimension 9: 

Managing the Classroom: (ADEPT) 

during directed teaching 

 

 

 

 

Standards of conduct 

for various situations 

are clear to students and 

appear to have been 

developed or revised 

with student 

participation. 

Monitoring is subtle 

and preventative.   

Students monitor their 

own and peers'’ 

behavior in appropriate 

ways. All ADEPT PD 8 

elements are addressed. 

Standards of conduct 

are clear to all students. 

Reviews and prompts 

behaviors when 

appropriate and uses 

positive reinforcement 

and preventative 

discipline techniques 

effectively.   All 

ADEPT PD 8 elements 

are addressed. 

No or few standards of 

conduct appear to have 

been established. Student 

behavior is not adequately 

or consistently monitored.  

ADEPT PD 9 elements are 

not adequately addressed. 

 

 

 
Learner Outcome Two Target (3) 

Exceeds Standards 

Acceptable (2) 

At Standard 

Unacceptable (1) 

Below Standard 

The teacher who is a CRITICAL 

THINKER: 

Selects and uses a variety of 

instruction; strategies to design 

standards-based lessons that meet 

needs of diverse students, as well as 

analyze the teaching-learning 

process, including assessments to 

make future teaching decisions 

   

2.1  Reflection Paper explaining 

implementation of components of 

Performance Dimension 3: Short-

Ranging Planning for Assessment 

(ADEPT) during directed teaching 

Consistently uses a 

variety of formal and 

informal assessments. 

Develops rubrics and 

gathers data in multiple 

ways. Accurate records 

are maintained. All 

ADEPT PD 3 elements 

are addressed. 

Uses a variety of formal 

and informal 

assessments to measure 

objectives on a regular 

basis. Students’ needs 

and the impact of 

instruction are 

addressed.  

All ADEPT PD 3 

elements are addressed. 

Assessments are not 

consistent with the learning 

objectives. Errors in 

evaluation of students are 

evidenced. Records are not 

maintained accurately. 

Assessment results do not 

affect planning and 

instruction. Does not 

satisfactorily address 

ADEPT PD 3 elements. 

2.2  Reflection Paper Performance 

explaining implementation of 

components of Dimension 5: Using 

Instructional Strategies to Facilitate 

Learning (ADEPT) during directed 

teaching 

Facilitates inquiry, 

incorporating 

multimedia and 

technology resources. 

All students are actively 

engaged in questioning 

concepts, developing 

learning strategies and 

problem solving 

All ADEPT PD 5 

elements are met. 

Written plans and 

teaching demonstrate a 

variety of instructional 

strategies including the 

use of multimedia and 

technology that are 

effectively used and 

that accommodate for 

student differences. 

All ADEPT PD 5 

elements are met. 

Relies mostly on direct 

instruction, lecture 

methods, with little variety 

in assignments, occasional 

use of multimedia and 

technology. 

Does not satisfactorily 

address ADEPT PD 5 

elements 
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Learner Outcome Two Target (3) 

Exceeds Standards 

Acceptable (2) 

At Standard 

Unacceptable (1) 

Below Standard 

2.3  Reflection Paper Performance 

explaining implementation of 

component s of Dimension 7: 

Monitoring and Enhancing Learning 

(ADEPT) during directed teaching 

Makes major 

adjustments to plans in 

an efficient manner to 

meet student needs, 

interests, and 

motivation.  

All ADEPT PD 7 

elements are met. 

Routinely checks for 

understanding within a 

lesson. Makes minor 

adjustments to units or 

lessons and adjustments 

occur smoothly. All 

ADEPT PD 7 elements 

are met. 

Adheres rigidly to 

instructional plan even 

when change would clearly 

improve instruction. 

Does not satisfactorily 

address ADEPT PD 7 

elements 

  
Learner Outcome Three Target (3) 

Exceeds Standards 

Acceptable (2) 

At Standard 

Unacceptable (1) 

Below Standard 

The teacher who is a REFLECTIVE 

PRACTITIONER: 

Engages in reflection to assess and to 

strengthen teaching skills, content 

knowledge, student assessment, and 

knowledge for creating a conducive 

learning environment for diverse 

students 

   

3.1  Reflection Paper explaining 

implementation of components of 

Performance Dimension 8: 

Maintaining and Environment that 

Promotes Learning (ADEPT) during 

directed teaching 

Assists class in 

developing shared 

values and expectations 

for interactions and 

academic discussions. 

creating a positive 

community of learners 

with openness, mutual 

respect, support, and 

inquiry.  All ADEPT 

PD 8 elements are 

addressed. 

Classroom environment 

is positive. Students are 

actively engages. 

Extrinsic rewards are 

not necessary to 

motivate students. 

Clearly shows a caring 

attitude towards 

students. 

All ADEPT PD 8 

elements are addressed. 

Does not attend to positive 

interactions. More 

reprimands than 

compliments are heard. 

Rewards may be offered 

too frequently to motivate 

students. ADEPT PD 8 

elements are not 

adequately addressed. 

3.2  Summative ADEPT evaluation 

results 

 

 

 

 

  

3.3  Cooperating Teacher’s 

summative evaluation of 

performance 
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Learner Outcome Four Target (3) 

Exceeds Standards 

Acceptable (2) 

At Standard 

Unacceptable (1) 

Below Standard 

The teacher who is CARING:  

Demonstrates the dispositions of high 

expectations for all students, 

collaborative efforts to enhance 

practice and problem solving, as well 

as respect and sensitivity for all 

students, their cultural norms, and 

their diverse talents and abilities. 

   

4.1 Reflection Log/Journal from 

Directed Teaching 

   

Cooperating Teacher’s evaluation of 

candidate’s dispositions 

   

4.2 Reflection Paper explaining 

implementation of components of 

Performance Dimension 4: 

Establishing and Maintaining High 

Expectations (ADEPT) during 

directed teaching 

Conveys high 

expectations and 

expects students to 

challenge themselves. 

Provides opportunities 

for student choice in 

activities. Uses 

comments to encourage 

students to reach full 

potential.  All ADEPT 

PD 4 elements are met. 

Consistently conveys 

expectations for student 

achievement. Provides 

additional support for 

student success.  

All ADEPT PD 4 

elements are met. 

Conveys only modest 

expectations for student 

achievement. Uses 

negative body language, 

tone, or belittling language. 

Does not adequately 

address ADEPT PD 4 

elements/ 

4.3 Reflection Paper explaining 

implementation of components of 

Performance Dimension 10: 

Fulfilling Professional 

Responsibilities Beyond Classroom  

(ADEPT) during directed teaching 

Participates in 

professional 

organizations. Attends 

workshops and 

conferences. Shares 

knowledge and skills. 

With others, especially 

agencies and parents. 

Demonstrates 

professional ethics. 

Demonstrates 

appropriate advocacy 

for students. 

All ADEPT PD 10 

elements are met 

Actively involved in 

professional 

organizations and uses 

knowledge from 

professional literature 

and colleagues. Confers 

with parents and 

colleagues. 

Demonstrates 

professional ethics. 

All ADEPT PD 10 

elements are met 

Makes no effort to share 

knowledge with others or 

to participate in 

professional growth 

opportunities. Does not 

adequately address ADEPT 

PD 10 elements. 

4.4 Evidence of collaboration with 

colleagues at school during Directed 

Teaching to enhance teaching and 

learning 

   

4.5 List of Commendations: Honors 

and Awards 

 

 

 

  

4.6 Essay explaining: what Ethical 

Behavior means in the teaching 

profession. 

   

 
Evaluator     Position     

 

Morris College Teacher Education Program 
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 Final Appraisal of Student Teaching by the Cooperating Teacher 

 

 

Candidate _____________________________ Date ____________________ 

 

NOTE:  This is the most important part of the rating of the Student Teacher. 

 

 

The written appraisal to be entered below should be reasonably detailed, 

complete, and accurate.  It should offer a fair appraisal of the overall teaching 

effectiveness and potential of the student teacher.  It should state clearly his/her points of 

strength; and, if there are deficiencies, either inherent or remediable, these too should be 

mentioned.  In general, the statement should be the kind that you would want to receive if 

you were a hiring official considering the student teacher as a candidate for a job in your 

school.  This form along with the checklist will become a part of the student teacher's 

permanent record. 

 

 

 

Signatures: 

 

Cooperating Teacher ____________________________________ 

 

Principal ______________________________________________ 

 

School ________________________________________________ 

 

Address _______________________________________________ 

     Grade and/or Subject _________________________________  
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Morris College Teacher Education Program 

 

Self-Evaluation by Student Teacher 

 

 

The object of this instrument is to help the student teacher discover his own 

shortcomings and to encourage him to seek ways of correcting them.  He should rate 

himself as honestly and objectively as possible.  His rating will have no effect on his 

grade in student teaching.  After he has marked all of the items, he should make a 

note of his weaknesses and then look for opportunities to strengthen himself in those 

areas. 

 

A point scale of 1 to 5 is suggested.  Put the figures in the column provided.  

A rating of 1 means that he rates himself as being poor in the particular trait; 2 

means fair or below average; 3 means average; 4 means good or above average; and 

5 means excellent or superior. 

 

I. PERSONAL 

  A.       Do I dress neatly and in good taste?        _____ 

  B.      Do I have good posture and carriage?     _____ 

  C.      Am I adaptable to new situations?                                    _____ 

  D.      Am I enthusiastic in the presentation of materials?   _____ 

  E.      Do I show poise and self-control?    _____ 

  F.      Do I have good health and vitality?    _____ 

  G.      Am I self-confident?     _____ 

  H.      Is my voice clear and pleasant?    _____ 

  I.      Am I courteous in speech and action?    _____ 

  J.      Am I free from undesirable mannerisms?    _____ 

  K.      Do I keep a good balance between dignity and familiarity?   _____ 

  L.       Do I have a sense of humor?    _____ 

  M.      Am I reasonably free from prejudice?    _____ 

 

II. PROFESSIONALLY 

A. Am I dependable in all of my relationships with students?          _____ 

B. Am I cooperative with teachers, students and administration   _____ 

C. Do I have high standards for my own personal conduct?   _____ 

D. Do I welcome and utilize suggestions for improvement?   _____ 

E. Do I have a growing acquaintance with reference materials?   _____ 

F. Is my understanding of students adequate?   _____ 

G. Do I use discretion in my conversations concerning school material 

 all the time?     _____ 

2. Am I cooperative with the community?   _____ 
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III. SCHOOL MANAGEMENT 

 A. Do I know the names of all my students?  ______ 

 B. Do I help the students feel at ease?  ______ 

 C. Do I prepare for and start classes promptly?  ______ 

 D. Do I usually have the attention of the students?  ______ 

 E. Do I use teaching materials effectively?  ______ 

 F. Do I keep my classroom neat and orderly?  ______ 

 G. Do I conduct my class in an orderly manner?  ______ 

 H. Do I seat my students with handicaps in a proper place?  ______ 

 I. Am I prompt in submitting records and reports?  ______ 

 

 

  IV. INSTRUCTION 

 

 A. Do I make my assignments clear and precise?  _____ 

 B. Do I have active student participation in my classes?  _____ 

 C. Do I prepare for individual differences among students?  _____ 

 D. Do I show skill in questioning?  _____ 

 E. Am I able to motivate students effectively?  _____ 

 F. Do I teach students how to study?  _____ 

 G. Are my methods of procedure varied?  _____ 

 H. Do I use illustrative and supplementary materials?  _____ 

 I. Am I able to make explanations and demonstrations effective?  _____ 

 J. Do I reach my daily and unit objectives?  _____ 

 K. Do I relate unit and daily plans to curriculum guides?  _____ 

 L. Do I derive objectives from curriculum requirements?  _____ 

 M. Do I provide means for evaluating results?  _____ 

 N. Do I use creativity and originality in teaching?  _____ 

 O. Do I conduct my work in such a manner as to avoid the possibility  

  of disciplinary action?   _____ 

 P. Are my tests reliable and valid?  _____ 

 Q. Do I seek to eliminate distractions from the classroom?  _____ 

 R. Do I habitually use good English?  _____ 

 S. Do I have an adequate vocabulary?  _____ 

 T. Do I write clearly and logically?  _____ 

 U. Do I spell correctly?   _____ 

 V. Do I have a broad and accurate knowledge of my own field?  _____ 

 W. .Do I have an adequate knowledge of related fields?  _____ 

 X. Do I know how to listen?  _____ 

 Y. Do I develop good work habits and desirable skills in my students?  _____ 
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Morris College Teacher Education Program 

 

Clearance Sheet 

 

 

To the Student Teacher: 

Before you leave the school please have each of the following persons sign this sheet.  

Return this sheet to your college supervisor at the end of the internship.  No grades will 

be given for student teaching until all signatures are here. 

 

 

Date:  ____________________________ 

 

 

__________________________________ has cleared all of his or her obligations. 

        Student Teacher 

 

__________________________________________ 

    Cafeteria Manager 

 

__________________________________________ 

      Librarian 

 

__________________________________________ 

Person with whom I rode to school 

 

__________________________________________ 

     Cooperating Teacher 

 

__________________________________________ 

      Other 

 

__________________________________________ 

     *Principal 

 

__________________________________________ 

    Name of School 

 

 

 

 

*Your signature indicates that the student has met all obligations. 

 
 
  



“preparing teachers who are competent, 
critical thinkers, reflective practitioners, and caring” 

61 

Morris College Teacher Education Program 

 

 Cooperating Teacher’s Evaluation by Public School Official of College Supervisor 

 

 
Name of College Supervisor: _______________________________________________ 

 

Name of Student Teacher:_________________________________________________ 

 

Name of Cooperating Teacher: ____________________________________________ 

 

Principal: ______________________________________________________________ 

 

School:_________________________________________________________________ 

 

District:________________________________________________________________ 

 

Dates of Student Teacher’s Assignment:_____________________________________ 

 

 
 
 

 
 Excellent 

 5 

 
 Good 

 4 

 
 Satisfactory 

 3 

 
Fair 

 2 

 
 Poor 

 1 
 
1.  Overall effectiveness of college                   

supervisor. 

 
 

 
 

 
 

 
 

 
 

 
2.  Effectiveness of conferences with              

student teacher and cooperating                

teacher. 

 
 

 
 

 
 

 
 

 
 

 
3.  Communication with public school            

official by college supervisor. 

 
 

 
 

 
 

 
 

 
 

 
4.  Would you be willing to accept                  

another student teacher from Morris        

College? 

 
Yes___  No____ 

 
Final Evaluation: 

 

 

 

 

 
 

  
 

Cooperating Teacher’s Signature:_____________________________________ Date:______________ 
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Morris College Teacher Education Program 

 

 Evaluation of the Teacher Education Internship by Cooperating Teacher  

 

Name of Cooperating Teacher:  ___________________________________ 

 

School:  ________________________________________________________ 

 

District:  ______________________________________________________ 

 

Principal:  _____________________________________________________ 

 

Dates of Student Teacher's Assignment:  __________ to ___________ 

 
     

 Excellent Good  Satisfactory Fair Poor 

1.   Overall effective- 

     ness of clinical 

       experience. 

     

2.   Conferences held 

     with student 

     teacher. 

 

     

3.  Communication        

     with college 

     supervisor. 

 

     

      

               

  

Comments and/or Suggestions: 

 

            

            

            

             

 

Signature _____________________________________________    Date __________________________  
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Morris College Teacher Education Program 

 

 Student Teacher’s Evaluation of the Cooperating Teacher  

 

Name of Cooperating Teacher:  ___________________________________ 

 

School:  ________________________________________________________ 

 

District:  ______________________________________________________ 

 

Principal:  _____________________________________________________ 

 

Dates of Student Teacher's Assignment:  __________ to ___________ 

 
 Excellent Good Satisfactory Fair Poor 

1.   Overall 

       effectiveness. 
 

     

2.   Conferences held 

     with student        

teacher. 

     

3.   Communication  

       With student  

       teacher. 

     

4.   Overall knowledge 

     of subject matter.   

     

 

 

Final Recommendation: 

            

            

            

            

            

            

            

             

 

 

Signature of Student Teacher ________________________________________ Date _______________  
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Morris College Teacher Education Program 

 

 College Supervisor’s Evaluation of Cooperating Teacher 

 
Name of Cooperating Teacher:_____________________________________________ 

 

Principal:_______________________________________________________________ 

 

School:_________________________________________________________________ 

 

Dates of Candidate’s Assignment:__________________________________________ 

 
 
 

 
Excellent 

 
Good 

 
Satisfactory 

 
Fair 

 
Poor 

 
1. Holds effective                    

conferences with      

student teacher. 

 
 

 
 

 
 

 
 

 
 

 
2.  Conveys the strengths 

of the student teacher 

to the student teacher. 

 
 

 
 

 
 

 
 

 
 

 
3.  Conveys the weak-

nesses of the student 

teacher to the       

student teacher. 

 
 

 
 

 
 

 
 

 
 

 
4.  Suggests methods or           

ways of remediating        

weaknesses of student         

teacher.  

 
 

 
 

 
 

 
 

 
 

 
5.  Prepares weekly                  

reports about activities 

of the student teacher. 

 
 

 
 

 
 

 
 

 
 

 
6.  Makes arrangements           

with other teachers for 

the student teacher to 

observe other methods 

or approaches 

 
 

 
 

 
 

 
 

 
 

 
7.  Relates relevant                  

information to college         

supervising teacher. 
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8.  Prepares students for           

the student teacher to       

assume teaching       

responsibilities 

 
 

 
 

 
 

 
 

 
 

 
9.  Provides textbooks,            

curriculum guides, 

and       teacher’s 

textbooks for       

student teacher. 

 
 

 
 

 
 

 
 

 
 

 
10. Provides work space           

for the student        

teacher. 

 
 

 
 

 
 

 
 

 
 

 
11. Overall                                

effectiveness with              

student teacher. 

 
 

 
 

 
 

 
 

 
 

 
12. Overall                                

communication with        

college supervisor. 

 
 

 
 

 
 

 
 

 
 

 
13. Cooperating 

teacher’s         

relations with        

principal. 

 
 

 
 

 
 

 
 

 
 

 
14. Overall knowledge of         

subject matter. 

 
 

 
 

 
 

 
 

 
 

 

Recommendations for future student teachers:  

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

  

 

Signature of College Supervisor:____________________________  Date:___________ 
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Morris College Teacher Education Program 

 

 The College Supervisor’s Summary Evaluation of the Student Teacher 

 

Student Teacher: ________________________________________________ 

 

School: _________________________________________________________ 

 

District: _______________________________________________________ 

 

Cooperating Teacher: ____________________________________________ 

 

Principal: ______________________________________________________ 

 

Date of Student Teaching: _______________________________________ 

 

 Excellent Good Satisfactory Fair Poor 
1.  Instructions. 

 
     

2.  Relationship to 

    Cooperating 

Teacher. 

 

     

3.  Relationship to 

    Pupils. 

 

     

4.  Relationship to  

    other Teachers    

and Principal. 

 

     

5.  Decorum. 

 
     

6.  Dress. 

 
     

7.  Attendance. 

 
     

8.  Attitude. 

 
     

 

Summary Comments:  

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________

__________________________________________________________________________________ 

 

Supervisor’s Signature: __________________________________  Date: _________________ 



“preparing teachers who are competent, 
critical thinkers, reflective practitioners, and caring” 

67 
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Morris College Teacher Education Program 

 

 Evaluation of College Supervisor by the Student Teacher 

 

Name of College Supervisor:  ____________________________________   

 

Name of Student Teacher: ________________________________________   

 

Name of Cooperating Teacher: ____________________________________   

 

Principal: ______________________________________________________   

 

School: _________________________________________________________   

 

District: _______________________________________________________   

 

Dates of Student Teacher's Assignment: __________________________   
 

 Excellent Good Satisfactory Fair Poor 
1. Overall effectiveness        

of professional    

education courses for 

student teaching. 

     

2. Conferences by 

    college supervisor    

held with student    

teacher. 

 

     

3. Communication with    

college supervisor. 

 

     

4. Overall effective- 

    ness of college    

supervisor. 

     

 

Final Recommendation: 

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________

________________________________________________________________________ 

 
Signature: __________________________________ Date: __________________ 



“preparing teachers who are competent, 
critical thinkers, reflective practitioners, and caring” 

69 

 Office of Teacher Education 

Employer’s Evaluation of Morris College Teacher Education Graduates 

 
Name/Role of Person Completing this Form: ________________________________ Date: ________ 

Name of School/District: _______________________________________________________________ 

Dates of Graduate’s Employment: _______________________________________________________ 

 

Part I: Directions: Using a rating scale of 1-5, with 5 being the highest and 1 the lowest, indicate your 

assessment of the Morris College Teacher Education graduates. 

Name of Graduate: Excellent 

5 

Good 

4 

Satisfactory 

3 

Fair 

2 

Poor 

1 

1. Has the Teacher Education Program prepared 

the graduate to demonstrate the knowledge of 

and sensitivity to the student diversity in the 

classroom? 

     

2. Has the Teacher Education Program prepared 

the graduate to demonstrate knowledge of the 

curriculum related to his/her specialty 

areas/majors? 

     

3. Has the Teacher Education Program prepared 

the graduate to model effective instructional 

strategies? 

     

4. Has the Teacher Education Program prepared 

the graduate to use reflection to analyze and 

modify teaching relative to student 

achievement? 

     

5. Rate (1-5) the level at which the Teacher 

Education Program has prepared the graduate 

to be a competent teacher. 

     

6. Rate (1-5) the level at which the Teacher 

Education Program has prepared the graduate 

to be a teacher who thinks critically about the 

teaching/learning process.  

     

7. Rate (1-5) the level at which the Teacher 

Education Program has prepared the graduate 

to be a reflective practitioner relative to 

teaching and learning. 

     

8. Rate (1-5) the level at which the Teacher 

Education Program has prepared the graduate 

to be a reflective practitioner relative to 

professional growth? 

     

9. Rate (1-5) the level at which the Teacher 

Education Program has prepared the graduate 

to be a teacher who cares about the 

achievement of all students. 

     

10. Has the Teacher Education Program 

prepared the graduate to effectively model the 

performance standards of ADEPT? 

     

10. How do you rate (1-5) the overall 

effectiveness of the Teacher Education Program 

in preparing the graduate to model ethical 

behavior? 

     

11. Rate (1-5) the overall effectiveness of the 

Morris College Teacher Education Program as 

evidenced by the graduate’s performance. 
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Employer’s Survey 

 

 

Part II 

 

Directions: Please respond to the questions below. For Questions #1 and #2, provide a 

rating then an example to support your rating. Thank you. 

 

1. At which level on a scale from 1 (lowest) --5 (highest) is/has the Teacher 

Education Program prepared the graduate to effectively use technology to 

facilitate/enhance learning? Provide at least one example to support your rating. 

 

 

2. At which level on a scale from 1 (lowest) -- 5 (highest) is/has the Teacher 

Education prepared the graduate to address the diverse needs of all students? 

Provide at least one example. 

 

 

3. At which level on a scale from 1 (lowest) – 5 (highest) has the Teacher Education 

Program prepared the graduate to effectively involve parents in their children’s 

learning/education? Provide at least one example. 

 

 

 

4. What do you perceive as weaknesses or areas for improvement in the Morris 

College Teacher Education Program? Be honest and specific. 

 

 

5. What do you perceive as the strengths of the Morris College Teacher Education 

Program? 
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Record of Supervisor’s Visits 

Teacher Candidate Course:  EDU 403  

Observation and 

Directed Teaching 

Spring 2015 

Placement School/Cooperating 

Teacher 

University Supervisor 

 

Date Time Purpose 
 ( Observation, 

Conference, etc.) 

Comments Conference 

Y/N 

Supervisor’s 

Signature 
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Candidate_______________________________________   

 

Weekly Record of Attendance 
 

Day and Date   Time In Time Out Comment 

1. ____________________ ________ ________ ________________________ 

2._____________________ ________ ________ ________________________ 

3._____________________ ________ ________ ________________________ 

4._____________________ ________ ________ ________________________ 

5. ____________________ ________ ________ ________________________ 

 

Candidate’s Signature___________________________ Date Signed______________ 

 

 

Cooperating Teacher’s Signature__________________  Date signed______________ 
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FINAL Directed Teaching Consensus Evaluation  
 

Candidate:    Cooperating Teacher:    
Term:    District:     School:    
Grade/Subject:  

Performance Standards for Classroom-Based Teachers Consensus 
Judgment 

Domain Comments/Evidence 

 

Domain 

Met 
 

Domain 

Not Met 

ADEPT  

Domain 2: 
Instruction 

Morris TEP 

Critical Thinker 

Reflective 
Practitioner 

 
 

 

 

 

ADEPT  

Domain 3: 
Environment 

Morris TEP 

Caring 

 
 

 

 

 

ADEPT  

Domain 4: 
Professionalism 

Morris TEP 

Competence 

 
 

 

 

 

 
     

Overall Judgment 

An overall judgment of met indicates that the candidate achieves the 
minimum criterion level in all domains at the time of the final evaluation 
judgment. 

Met Not Met 

  

Cooperating 
Teacher 

    

     
College 
Supervisor 

  Date  

     
Principal or 
Program 
Coordinator  

  Date  
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Long-Range Plan for Classroom-Based Teachers 

 
 
Teacher’s 

name        Grade/Sub       

     

District        

Schoo

l       

     

Academic year                  

     

  

Section I: Student Information  
 

 Describe the student information that you feel will have the most impact on 
the way you plan and deliver instruction.  

   

Important Student Information  

                    Factor 

(e.g., gender, 
reading/math levels, 

student learning styles, 
student interests, etc.) 

                          

Description 

(in terms of your students) 

Source(s)  

(if needed) 
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Section II: Long-Range Learning and/or Developmental Goals  

 
 Describe the long-range learning/developmental goals that you have 

established for your students in the subject(s)/course(s) taught.  State 
standards/CCSS should be grade specific. Include goals for each subject 
area/course/grade taught. (ELA, writing, math, science, social studies )    

 Grade level standards should be divided into the four nine-week quarters by 
subject.  Standards to be covered should be identified for each quarter.    

The long-range learning and/or developmental goals are described in the table 

below. 

Long-Range Learning and/or Developmental Goals 

      

 

      

 

      

 

      

 

      

 

 

Section III: Instructional Units  

 Describe the instructional units, in sequence, for the subject areas/ courses 
taught. 

 Complete the required information for each subject area/course taught.   

 Notes:  

1. This table may be copied and pasted to assist with planning. 

2. Schools/departments that plan quarterly may attach pacing documents 
that note core subjects taught with standards (CCSS/State Standards) 
divided into the four nine week sessions. 
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3. High school teachers that teach coursework on a Block Schedule should 
adjust the table to denote the courses taught by semester. 

4. Notations may be made on the template and attachments inserted. 

The instructional units are described in the table below. 

Unit Topic or Description 

 

Unit Length 

(i.e., approximate 

number of lessons) 

      

 

      

      

 

      

      

 

      

      

 

      

 

Section IV: Assessment of Student Performance  

 Describe (1) the major course assessments, (2) the evaluation criteria for 
the course, (3) the way(s) in which you will report overall student progress 
and achievement, (4) your system for maintaining records of student progress 
and achievement for this course and (5) state assessments your students will 
be involved in during the year. 

The assessment information is described below. 

 

Section V: Classroom Management  

 
 Describe your expectations for student behavior during instruction and during 

non-instructional routines. List classroom routines and procedures to be 
taught.    

 

 The explanation for student classroom behavior during instruction and during 

non-instructional routines is described below.  List classroom rules, 

procedures, consequences, and incentives. 
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Section VI: Parent Communication  

 List your plans to communicate with your students’ parents throughout 
the school year.  Note procedures for making contact in regards to 
academics, classroom rules and procedures, as well as, behavior.   

Note:  Means of communication (e.g., notes, phone calls, e-mails, 
newsletters, parent letter, mid-term reports, and report cards)   

 

Section VII:  Professional Self-Assessment 

 

1. What are your professional strengths?  

2. What are your professional challenges?  How do you plan to address 
these challenges? 

3. Describe the ways in which you are engaging in professional growth. 

4. List school committees or councils on which you serve. 

5. What was your technology proficiency level on your most recent 
Technology Assessment? 

6. Which level did your technology score denote for your e-portfolio? 
(Developing or Mastery) 

7. What technology workshops/training sessions do you plan to attend 
this year to expand your technology proficiency skills? 
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Unit Work Sample 

 

Unit title and Description______________________________________ 

 

Dates of unit from_______ to ______       Number Lessons in unit______ 

 

UWS Section I: Major Unit Objectives (Key Element 2.A) 

 Describe the major objectives of the unit.  

 The major unit objectives are described in the table below. 

Major Unit Objectives  

(Key Element 2.A) 

1.       

2.       

3.       

4.       

5.       

 
 Reflect on the unit objectives (Key Element 2.A): How did you craft these objectives so that 

the students understand both the objectives and their relevance? 

      
 

 

UWS Section II: Unit Plan (Key Element 2.B) 

 Describe your instructional plan—that is, the sequence of steps that you need to follow if your 

students are to achieve the unit objectives—including the key activities or strategies and 

resources (e.g., materials, technology).  

 The instructional plan for the unit is described in the table below. 

Instructional Plan for the Unit  

(Key Element 2.B) 
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Instructional Plan for the Unit  

(Key Element 2.B) 

      

      

      

 

 Reflect on the instructional plan for the unit (Key Element 2.B): How does this instructional 

plan establish a balance between grade-level academic standards and expectations and the 

needs, abilities, and developmental levels of individual students? 

      

 

 

UWS Section III: Unit Assessments (Key Element 3.A) 

 List the key unit assessments. 

Key Unit Assessments  

(Key Element 3.A) 

Type of Assessment 

(Check one for each assessment)) 

Teacher-Made 

(Note: A copy of each 

teacher-made assessment 

must be included in the 

dossier.) 

Commercially 

Available 

        

        

        

        

        

 
 Reflect on the unit assessments (Key Element 3.A): How did you determine that your unit 

assessments are valid and reliable for all students? 

      
 

 

UWS Section IV: Analysis of Student Performance (Key Element 3.B) 

 Describe the way(s) in which you analyzed student performance. 

      

 

 What were your findings? 

 The findings are described below. 
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 Reflect on the analysis of student performance (Key Element 3.B): In what way(s) did this 

information (a) increase your understanding of individual students’ strengths and weaknesses 

and (b) determine specific aspects of instruction that need to be modified? 

      

 

 

UWS Section V: Response to Formative Analysis (Key Element 2.C) 

 Reflect on the findings of the formative analysis (Key Element 2.C): (1) Did you need to adjust 

your plan as you progressed through this unit? Why or why not? (2) Do you foresee the need 

to make adjustments (a) to future unit plans for this group of students and (b) to this unit plan 

if and when you teach this unit again to a different group of students? Why or why not? 

      

 

 

UWS Section VI: Summative Results (Key Element 3.C) 

 Summative results (Key Element 3.C): How did you determine the students’ grades (or other 

performance indicators) for the unit, and what were the overall results for your students? 

       

 

 Reflect on the summative results (Key Element 3.C): Based on the overall results, did the 

students gain from this unit all that you expected? Why or why not?  

      

 

 


